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Foreword

MR. JESUS L.R. MATEO DR. ANWAR SANUSI
Undersecretary for Planning and Secretary-General of the Ministry of
Human Resources and Organizational Manpower, Republic of Indonesia

Development, Department of
Education, Philippines

Chair of the ASEAN Senior Officials Chair of the ASEAN Senior Labour
Meeting on Education Officials Meeting

Developing human resources to empower peoples across the region and to
strengthen ASEAN Community has been one of the key purposes of ASEAN as
stipulated in the ASEAN Charter, adopted in 2007. The advancement of human
resources development (HRD) has become more urgent, particularly with the
Fourth Industrial Revolution (4IR) which has transformed businesses and jobs at a
speed faster than workers can adapt. This urgency has been further exacerbated by
the COVID-19 pandemic.

Cognisant of the urgency of developing future-ready human resources to enable
ASEAN to recover and thrive in the face of ever-changing demands of the labour
market, ASEAN Leaders reaffirmed their unwavering commitment to build a
people-oriented and people-centered ASEAN Community, through the adoption of
the ASEAN Declaration on HRD for the Changing World of Work and its Roadmap,
championed by Viet Nam during their Chairmanship of ASEAN in 2020.
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Carried out in support to the implementation of the ASEAN HRD Declaration and its
Roadmap and in collaboration between ASEAN labour and education sectors, we
are very pleased to welcome the publication of the ten country reports of the Study
on HRD Readiness in ASEAN, which features the state of HRD readiness in each
ASEAN Member States (AMS). The study is a joint initiative of Viet Nam’'s Ministry
of Labour, Invalids and Social Affairs (MOLISA) and the ASEAN Secretariat, with the
support of the Deutsche Gesellschaft fur Internationale Zusammenarbeit (GlZ)
through the Regional Cooperation Programme for TVET in ASEAN (RECOTVET).

Each country report compiles and synthesises national strategies, policies and
programmes on HRD, which were then used as the basis in developing the
regional report on HRD Readiness in ASEAN. We acknowledge that while the
report demonstrates the significant progress made in the region, we are also aware
of the commitments required to ensure that dynamic reforms are carried out
going forward. We believe that the ten country reports and regional report will be
instrumental in supporting the implementation of the ASEAN HRD Declaration and
its Roadmap, particularly through the development of evidence-based policies and
initiatives to advance HRD in ASEAN.

Lastly, we would also like to commend the efforts and commitment of the national
researchers and authors from all AMS in developing the country reports under the
guidance of Prof. Dieter Euler, as the Study's lead researcher and author of the
regional report. Appreciation also goes to the respondents and resource persons
from relevant ministries and institutions from the labour and education sectors for
their valuable feedback and contributions during the development and finalisation
of the reports.

We would also like to extend our recognition to RECOTVET for their longstanding
support in advancing HRD agenda in ASEAN.

MR. JESUS L.R. MATEO DR. ANWAR SANUSI
Undersecretary Secretary-General
for Planning and Human Resources of the Ministry of Manpower,
and Organizational Development, Republic of Indonesia

Department of Education, Philippines



The Study on Human Resources Development (HRD) Readiness in ASEAN was
initiated by the ASEAN Secretariat together with the Vietnamese Ministry of
Labour, Invalids and Social Affairs (MOLISA). The purpose of the Study is to support
implementation of the ASEAN Declaration on HRD for the Changing World of Work
adopted by the 36th ASEAN Summit in June 2020. The Study was conducted as
an initiative under Viet Nam'’s Chairmanship of ASEAN with the support of the
Deutsche Gesellschaft fur Internationale Zusammenarbeit (Gl1Z) GmbH through
the Regional Cooperation Programme in Technical and Vocational Education and
Training (RECOTVET).

Terms of Reference and an Inception Report for the Study were endorsed at the
ASEAN Senior Labour Officials Meeting (SLOM) and Senior Officials Meeting
on Education (SOM-ED) in April 2020 and June 2020, respectively. The research
methodology was further deliberated by SLOM and SOM-ED focal points at a
Validation Workshop held virtually on 29 June 2020.

The Study, which was conducted at regional level and across ten ASEAN Member
States, has achieved its objective of offering comprehensive baseline information
and recommendations. This valuable feedback will enable ASEAN policy makers
and practitioners to better frame HRD as a priority for policy making.

The Regional Report and ten country reports were produced and endorsed following
a series of extensive consultations with SLOM and SOM-ED from September 2020 to
April 2021. The reports were launched at the High-Level Launch and Dissemination
Forum conducted virtually on 26 April 2021.

The technical contributions of numerous individuals were invaluable to the
development and implementation of the Study. We would like to offer our sincere
thanks to the following:

*  The focal points of ASEAN Member States’ labour and education ministries, whom
there are too many to acknowledge individually, for your invaluable time and
efforts to review draft reports, provide data and information, and share insights;

*  To the International Cooperation Department of MOLISA Viet Nam, led by
Dr. Ha Thi Minh Duc (Deputy Director General) for leadership and guidance
during implementation of the Study, and her team members, particularly
Ms. Tran Thanh Minh and Mr. Phan Nhat Minh;



To the ASEAN Secretariat under the coordination of H.E. Kung Phoak, Deputy
Secretary-General for ASEAN Socio-Cultural Community, including Director
Rodora T. Babaran; the Labour and Civil Services Division, led by Ms. Mega Irena
(Head and Assistant Director); the Education, Youth and Sport Division, led by
Ms. Mary Anne Therese Manuson (former Head and Assistant Director); and their
team members, in particular Mr. Carl Rookie O. Daquio, Ms. Madyah Rahmi
Lukri, Mr. Alvin Pahlevi, Ms. Felicia Clarissa, and Ms. Shinta Permata Sari for their
professional coordination and facilitation of consultations and stakeholders, as
well as for their feedback to the draft reports;

To GlIZ's RECOTVET team, led by Mr. Ingo Imhoff (Programme Director),
in particular Mr. Nguyen Dang Tuan and Ms. Tran Phuong Dung for the financial,
technical and administrative support throughout the Study;

To Prof. Dieter Euler of St. Gallen University as the Study's lead researcher and
author of the Regional Report. This Study would not have been possible without
his expertise and support;

To the following national researchers and authors of the country reports:

a. Dr. Paryono and the research team at SEAMEO VOCTECH
(Brunei Darussalam)

Ms. Ek Sopheara (Cambodia)

Mr. Souphap Khounvixay (Lao PDR)

Mr. Daniel Dyonisius and Prof. Bruri Triyono (Indonesia)

® a0 0o

Assoc. Prof. Razali Bin Hasan and the research team of the Malaysia Research
Institute for Vocational Education and Training (Malaysia)

—h

Ms. Thet Su Hlaing (Myanmar)

Mr. Elvin Ivan Y. Uy and the education team of the Philippine Business for
Social Progress (the Philippines)

h. Dr.Jaclyn Lee, Dr. Tay Wan Ying, and Dr. Dang Que Anh (Singapore)

i. Dr.Chompoonuh K. Permpoonwiwat (Thailand)

j.  Dr. Dang Que Anh and Dr. Dao Quang Vinh (Viet Nam); and

Finally, to Prof. Sir Alan John Tuckett for editing and proofreading the Regional
Report, Dr. Daniel Burns for editing the Cambodia, Indonesia, Myanmar and
Thailand country reports, and Mr. Steven Christensen for designing the layout of
the published reports.
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Introduction to the Viet Nam
country report

Human resources development (HRD) empowers people to actively shape their
future in a modern world of work that is characterized by an accelerated pace of
change. HRD aims at equipping people with the skills, competencies, values, and
attitudes to prepare them for a future that is yet unknown.

Education and training systems are designed to provide people with the capacity and
resilience to tackle current and future challenges in both their private and working
lives. Governance, infrastructure, content, and teaching and learning processes have
to be organized to accomplish this key function effectively and efficiently.

While these basic requirements are not new, the ASEAN regional context has
changed considerably over the last decades. Advances in digital technologies, new
demands in the area of environmental protection, and increased labour migration
are just a few examples of the issues that require rapid responses by governments
and the societies they represent. Education and training systems need to adjust to
the changing times. The COVID-19 pandemic demonstrates the need for societies to
adapt to unprecedented and unpredictable disruptions, and to be better prepared
for the future.

Against this background, the Heads of State adopted the Declaration on Human
Resources Development for the Changing World of Work' at the 36" ASEAN
Summit on 26 June 2020, reaffirming the region’'s commitment to equip its human
resources with the competencies required for the future. A Roadmap to implement
the Declaration was subsequently developed and adopted by the ASEAN labour
and education ministers.

Guided by the aforementioned ASEAN Declaration, the Study on HRD Readiness
in the ASEAN region was conducted to provide baseline information on the
preparedness of HRD policies and programmes across ASEAN Member States with
the aim of enabling their workforces to be relevant, agile and resilient for the future
world of work. The Study was initiated by the ASEAN Secretariat to support Viet
Nam’s Chairmanship of ASEAN in 2020 and in collaboration with the Deutsche
Gesellschaft fur Internationale Zusammenarbeit (G1Z) GmbH through RECOTVET.

https://asean.org/storage/2020/06/ASEAN-Declaration-on-Human-Resources-Development-for-the-Changing-World-of-
Work.pdf

vi
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This Viet Nam Country Report is part of a comprehensive regional study investigating
HRD readiness in ASEAN Member States (AMS) from a broader perspective. This
report, together with the reports on the other nine AMS, forms part of the Regional
Report on HRD Readiness in ASEAN. The ten country reports follow a common
conceptual framework for HRD developed in the Inception Report, which was
endorsed in June 2020. Together, the Regional Report and aligned country reports
offer a wealth of background knowledge and guidance to enable ASEAN policy
makers and practitioners to better frame HRD as a priority of future policy-making
in the region.

The country reports were designed to focus on three key activities:

* Review relevant country-specific literature, policies, and other practices to
identify elements of HRD frameworks and what ‘readiness’ means in the national
context;

*  Overview the current situation of national HRD policies and available resources
to promote LLL and future skills; and

*  Showcase promising strategies and practices to promote LLL and future skills
within the respective areas of intervention.

This Viet Nam Country Report was written by the national researchers
Dr. Dang Que Anh and Dr. Dao Quang Vinh. It describes existing practices and
introduces options for future policies as guided by a conceptual framework of
investigation introduced in the Regional Report. In particular, it explores approaches
currently applied with regard to HRD in reaction to the challenges of a changing
world of work. It reveals considerable gaps between the appraisal of importance
and desirability of HRD interventions on the one hand, and the extent of their
realization and achievement on the other. In response, the report encourages those
responsible for designing future strategies and policies to adapt their approaches to
ensure the workforce is more resilient to the future world of work.

The ASEAN country reports were developed through extensive consultations between
September 2020 and April 2021, at which time they were finalised and endorsed
by their respective education and labour ministries. Building upon the findings
and analyses in the country reports, the Regional Report was then developed by
the senior international researcher, Prof. Dr. Dieter Euler. The Regional Report and
country reports were launched at the High-level Launch and Dissemination Forum
conducted virtually on 26 April 2021.

Vii
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1. Statistical facts about HRD in
Viet Nam

1.1 Literacy, enrolment rate and education attainment

Although Viet Nam's literacy rate and basic education enrolment rate are high
(98%) in the recent decade, the mean years of schooling (MYS) was only 8.2 years,
similar to that of Indonesia (8.0), but lower than Brunei Darussalam (9.1),
the Philippines (9.4), Malaysia (10.2), Singapore (11.5) in 2018. Viet Nam's MYS is higher
than Thailand (7.7), Lao PDR (5.2), Myanmar (5.0) and Cambodia (4.8) also in 2018,
according to the UNDP Human Development Report.!

MYS indicates the average number of completed years of education of a country’s
population, excluding years spent repeating individual grades. MYS cover the
population aged 25 years and older, which is the indicator used in the calculation of
the Human Development Index.

According to the University of Oxford, the MYS in 2017 in Germany was 14],
Switzerland: 13.4, Canada: 13.3, the United Kingdom: 12.9, Australia: 12.9, Latvia: 12.8,
Estonia: 12.7, Denmark and Norway: 12.6, Finland and Sweden: 12.4, France: 11.5 (Our
World in Data?).

The gross enrolment rates have increased between 2010 and 2019 from 91% to 98%
at lower secondary level and from 609% to 70% at upper secondary level. The gross
enrolment rate at primary level remained 101% in the same period, according to the
MOET report in 2020. Approximately 30% grade 9 graduates did not enrolment in
the general upper secondary schools. There is no data available about how many of
them admit to TVET programmes.

Table 1. Statistical facts about HRD in Vietnam (by education level)

Description Statistics Statistical year Source
1 Mean years of education 82 2018 (2018, UNDP)*
p  Lteracy numeracyrates - gg 40 2018 (2018, Wold Bank):

(15-24 age group)

General Statistics
Gross primary education “101% 2019 Office (GSO), 2020,
enrolment rate (grades 1-5) the population and

housing census 2019
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Description

Net primary education
enrolment rate (grades 1-5)

Gross enrolment rate in
lower secondary education
(grades 6-9)

Net enrolment rate in
lower secondary education
(grades 6-9)

Gross enrolment rate in
upper secondary education
(grades 10-12)

Net enrolment rate in
upper secondary education
(grades 10-12)

The total number of people
enrolled in TVET in all
settings (TVET centres,
schools and colleges)
regardless of age group

Youth not in employment,
education, training (NEET)

*Gross tertiary education
enrolment rate

Statistics

97.3%

98%

96.4%
92.8%
92.1%
89.2
771%
72.3%
72%

68.3%

2,210,000

15%

29%

Statistical year

2018

2019 (census)

2018
2019 (census)
2018
2019 (census)
2018
2019 (census)
2018

2019 (census)

2018

2019

2016

Source

**General Statistics
Office, 2019 ‘Viet Nam
Household Living
Standards Survey 2018,

p.°
GSO, 2020, the

population and

housing census 2019

ditto

ditto

ditto

ditto

(NIVET, 2019)

(ILO, 2019)°

(UIS, 2016)7

The biennial Viet Nam Household Living Standards Survey (VHLSS) supported by the

experts of the World Bank and the UN Statistics Division also indicates low level of

education attainment of the age group of 25-29 and 30-34 (2018) as shown in the

table below. Hence, in parallel to the initial education and training for youth, more

investment in continuing education and training, especially workplace learning for the

people of working age would be necessary to boost the overall national productivity.
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Table 2 - Statistical facts about HRD in Viet Nam (by age group)

Description Statistics Statistical year Source
Structure of population allage age age age General Statistics
aged 15 years and older groups group  group  group of  Office, 2019 ‘Viet Nam
12 with their highest (15to of 20 of 25 30to34  Household Living
qualification in the whole ~ 60+) to 24 to 29 Standards Survey 2018,
country p. 123144
52% 1.9% 24% 37% 2018, Ditto

12a  Never attend school

12b  No qualification 11.7% 2.2% 32% 6.2% 2018, Ditto

12c  Primary education 20.2% 11.9% 124%  183% 2018, Ditto

12d  Lower secondary education = 28.3% 20% 235%  21.9% 2018, Ditto

12e igﬁi;i@?”dary 163%  437% 205% 181% 2018, Ditto
12f Efj?ae{féiry vocational 18% 12%  22%  26% 2018, Ditto
129 233‘12‘;22 VEEEIIeE 18%  12%  25%  3.0% 2018, Ditto
12h ggﬂig;g’ﬁcat'ona' 05% 1%  18%  13% 2018, Ditto
Professional secondary
12i  education (e.g. teacher 2.8% 21% 43% 4.5% 2018, Ditto
training)
Tertiary education
pk  (Byearacademiccollege 40 qic0r 25706 19% 2018, Ditto

and 4-year university
undergraduate)

121 Postgraduate qualification ~ 0.57% 0.08% 049% 128% 2018, Ditto

*Gross enrolment ratio (GER): UNESCO Institute for Statistics defines GER as the
number of students enrolled in a given level of education, regardless of age,
expressed as a percentage of the official school-age population corresponding to
the same level of education. In Viet Nam, the official education ages are: 3-5 at pre-
primary; 6-10 at primary; 11-17 at secondary; 18-22 at tertiary. For the tertiary level, the
population used is the 5-year age group starting from the official secondary school
graduation age.



Calculation method of GER: Divide the number of students enrolled in a given level
of education regardless of age by the population of the age group which officially
corresponds to the given level of education and multiply the result by 100.

**Interpretation: GER can exceed 100%

A high GER generally indicates a high degree of participation, whether the pupils
belong to the official age group or not. A GER value approaching or exceeding 100%
indicates that a country is, in principle, able to accommodate all of its school-age
population, but it does not indicate the proportion already enrolled.

GER can exceed 100% due to the inclusion of over-aged and under-aged students
because of early or late entrants, and grade repetition. In this case, a rigorous
interpretation of GER needs additional information to assess the extent of repetition,
early or late entrants, etc.

**TheViet Nam Household Living Standards Survey (VHLSS) isan ongoing longitudinal
survey of the Vietnamese population that has been conducted every two years since
2002 by the General Statistical Office (GSO) under the auspice of the Ministry of
Planning and Investment with the financial assistance of the Japanese Bank for
International Cooperation. Technical assistance was provided by the experts of the
World Bank and the UN Statistics Division in designing questionnaires, sampling
and interviewing.

The objectives of the VHLSS are to monitor systematically living standards of
Vietnamese population and assess the implementation of the comprehensive
poverty alleviation and growth strategy defined in the country's development
strategies approved by the Prime Minister. The surveys also contribute to the
evaluation of the results of realisation of the Millennium Development Goals (MDGs),
Sustainable Development Goals (SDGs) and socio-economic development goals set
by the Vietnamese government.

1.2. Population age structure

Population structure is an important factor for Viet Nam'’'s HRD strategy. The 2019
population census conducted with the technical assistance of the United Nations
Population Fund (UNFPA) has collected statistics on age structure, labour and
employment and other useful data to inform socio-economic policies. In the
last three decades, there have been an increase of almost 32 million people. The
population in 1989 was 64.4 million whereas it was 96.2 million in 2019 with 34.4%
urban population and 65.6% rural population, making Viet Nam the third most
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populous country in Southeast Asia after Indonesia and the Philippines and the
fifteenth most populous country in the world. The number of people under the age
of 15 has fallen substantially while the number of people of working age (15-64 years
old) has increased (GSO, 2020, pp. 53-59).

Viet Nam has been experiencing a period of ‘golden population structure’ in which
the number of working-age population doubles the number of those of dependent
age. The overall dependency ratio in 2019 was 47% which denotes the percentage
of the population under 15 years old and over 65 years old per 100 persons aged
15-64 (GSO, 2020, p. 63).

Currently, the workforce aged 15-64 accounts for around 70%, whereas the
population aged 0-14 and over 65 accounts for 23% and 7% respectively, according
to the estimation of the USA Centre Intelligence Agency (CIA) in 2020.

0-14 years: 22.61% (male 11,733,704/female 10,590,078)
15-24 years: 15.22% (male 7,825,859/female 7,202,716)
25-54 years: 457% (male 22,852,429/female 22,262,566)
55-64 years: 9.55% (male 4,412,111/female 5,016,880)

65 years and over: 6.91% (male 2,702,963/female 4,121,969) (CIA, 2020 est.?)

This demographic window of opportunity brought both chances and challenges
for the country’s socio-economic development. Viet Nam has been taking
advantage of the abundant labour resources to implement successfully economic
policies resulting in an average annual GDP growth of 6.21% from 2011 to 2018
(GSO, 2020, p. 62) and (World Bank Data'®). However, the per capita income is
still low due to insufficient skill level of the majority of the labour force. People
with an advanced education (tertiary education level) represented only 13%
of the Vietnamese workforce in 2018, whereas 20% with upper secondary
or non-tertiary education, 53% with basic education (primary and lower

secondary education) and 13% with less than primary education (ILO, 2019, p. 41).
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The population pyramid of Viet Nam after is shown in the figure below.

Figure 1: Viet Nam'’s population pyramid 2020
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The shape of the pyramid shows a large labour force distributed at different age
ranges, which require a variety of HRD strategies targeting specific age groups and
their development needs for the current and future economic growth.

The shape of the pyramid also shows a sharp decrease in the population under 25
of age, especially female, that implies a declining labour supply in the near future.
Hence, the quality of the labour force, education and training, decent job creation
and gender equality should be prioritised in the short- and long-term HRD strategies.




HRD readiness survey

This chapter summarises the main findings of the HRD Readiness survey and
provides an overview status quo of the six areas, namely HRD culture, inclusive
approach, enabling structures, future skills in HRD programmes, teaching personnel,
and engagement of the business sector. This HRD Readiness survey is seeking
macro-level views, whereas the other three additional surveys in this national study
are focusing on specific future skills at specific education levels.

The bilingual online HRD Readiness questionnaire in Viethamese and English was
sent to senior ministerial officials, researchers, national and international experts
to seek their professional appraisals on the above six inter-connected areas of
intervention. The questions aim at measuring the degrees of importance and
realisation of many components in the six key areas. A copy of the questionnaire
isinannex 1.

34 responses (136% of the targeted response rate) were received in July 2020 from:

« senior officials (14/ 41%) in charge of HRD policies at four ministries (the Ministry
of Education and Training, Ministry of Labour, Invalids and Social Affairs; Ministry
of Science and Technology; and Ministry of Culture, Sports and Tourism) and the
National Council for Education and Human Resource Development. The Council is
a cross-sectoral taskforce currently comprised of 28 members headed by the prime
minister for the 2016-2021 term. The Council assists and advises the prime minister
in evaluating education and training reforms, directing the implementation
of educational laws and human resource development strategies, providing
recommendations on devising new policies, measures and major projects’s,

+ leaders and experienced researchers (8/24%) at universities and research institutes;

¢ human resource and personnel development managers (5/15%) at private and
public companies in the manufacturing and services/banking sectors;

¢ leaders of business membership organisations (3/9%), such as Viet Nam Chamber
of Commerce and Industry; and

¢ experts of international organisations (4/12%), such as ILO, UNESCO, UN
BetterWork, British Council.



The respondents represent an extensive range of expertise including basic general
education, TVET, higher education, corporate learning and human resource
development, non-formal and informal learning.

The key results

Within the framework of the ASEAN regional study, this national research investigates
six areas operating in the ecosystem of education and learning environments as
shown in Figure 2 below. In reality, these interwoven and inter-dependent areas link
with each other and form a wheel. For the analytical purpose, this study examines
the sub-components of each area and the linkages between them in order to
recommend feasible and impactful interventions.

Source: Dang 2020, visualised six areas of intervention (described in the regional report)

The overall results of this survey show noticeable gaps between the degrees of
importance and the extent of realisation of the above-mentioned six areas.
However, the gaps vary greatly across the areas as analysed in the sub-sections
below. Understanding the expert viewpoints and the reasons causing the varying
gaps would be important for devising future concrete interventions suited to the
Vietnamese context.
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21. HRD Culture

The awareness of an HRD culture was considered vitally important by the vast
majority of respondents (79%) whereas only 37% of them think that the awareness is
highly achieved in reality (figure 3). The importance of the awareness is also reflected
in the fact that the Vietnamese government allocates about 20% of its budget or
5.8% of national gross domestic product (CDP) in the recent years to the education
and training sector®™.

Figure 3: The importance and realisation of awareness of a HRD culture
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Source: QAD, Viet Nam HRD Readiness Survey 2020

Building on the general awareness of a HRD culture, our questionnaire takes a
step forward to measure an important indicator of the HRD readiness level in Viet
Nam, that is the act of promoting an HRD culture which empowers people and
makes them resilient for constantly changing situations. The responses show a
stark contrast between the high level of importance (82%) and realisation (21%) of
promoting such a culture. Worryingly, 47% of the experts rated the realisation of an
HRD culture relatively low (see figure 4 below).

Figure 4: The importance and realisation of promoting a HRD culture
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Source: QAD, Viet Nam HRD Readiness Survey 2020
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The above findings show significant discrepancies between the desired outcomes and
current achievements, thus revealing what could be called ‘the HRD readiness gap’.

These findings challenge the claims that fondness for learning has long been a
value and a tradition of the nation and that dominant characters of Vietnamese are
studious, intelligent and adaptable (Nguyen, 2016). This also raises questions about
the effectiveness of the government’s investment in education and training.

2.2. Adoptan inclusive approach

In response to the question about the importance and realisation of adopting an
inclusive approach to offering specific programmes and support to vulnerable
groups at risk of lagging behind, 79% of the respondents consider it vitally important
(high and very high levels as shown in the figure below) whereas only 29% think
that the realisation was achieved at a high level and 35% think that it has not been
adequately achieved.

Figure 5: The importance and realisation of adopting an inclusive approach
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Source: QAD, Viet Nam HRD Readiness Survey 2020

The terms ‘inclusive approach’ and ‘inclusive development approach’ are relatively
new to many respondents/interviewees. The understanding of an inclusive approach
varies across the interviewees. Some think of it as ‘inclusive education’ that integrates
children with disability into the general schools, others refer to the support and
priorities given to the people of ethnic minorities in the categories specified in laws.
The former was considered relatively new pedagogical approach, but the latter was
considered as a means to build national solidarity since the independency day of
Viet Nam. Chapter 3 will provide more in-depth analysis of this topic.

10



Human Resources Development Readiness in ASEAN | Viet Nam Report

2.3 Strengthen enabling structures

Enabling structures are divided into three sub-questions about the importance and
realisation of a) the visibility of HRD in the national legislation, policies and plans;
b) coordinating agencies, platform for cross-sectoral cooperation, and funding;
c) research on labour market development. These sub-questions aim at identifying
specific areas of interventions.

According to the comments of several respondents, in the Vietnamese political
setting, the state directs and governs all socio-economic development activities
including HRD. Therefore, HRD has always been mentioned in the 10-year socio-
economic development strategy and the 5-year socio-economic development
plans at the national and local levels. For the same period of 2011-2020, the
government implemented a HRD strategy and a master plan, each ministry and
equivalent organisation translated the national master plans into their own HRD
strategies. For example, MOET had the 2011-2020 education strategy, and MOLISA
introduced the 2011-2020 vocational education strategy.

Figure 6: The importance and realisation of the visibility of HRD in legal documents
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Source: QAD, Viet Nam HRD Readiness Survey 2020

In this survey, 85% of the respondents consider the visibility of HRD in legal documents
and plans is highly important whereas only 47% of them think that this has been
highly realised in practice. Almost a quarter of the surveyed experts think that this has
not been adequately realised. This suggests that having HRD on paper is not enough
and multiple layers of policy documents may cause overlaps and confusions.

n
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Figure 7. The importance and realisation of strengthening
(government agencies, funding)

enabling structures
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Source: QAD, Viet Nam HRD Readiness Survey 2020

67% of the respondents consider that the government coordinating agencies and

funding play a highly important role whereas only 30% of them think that this

factor has been highly realised. 35% of the respondents think that the realisation of

enabling structures in this category have been below the threshold level.

Figure 8: The importance and realisation of strengthening
(research on labour market development)

enabling structures
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Source: QAD, Viet Nam HRD Readiness Survey 2020

68% of respondents consider research on labour market development is highly

important while only 30% of them think that this activity has been successfully

achieved. Although there is a number of specialised HRD research entities at

the national and provincial levels, as well as at various economic universities,

only 32% of respondents think the research is adequate and 38% think that it

is insufficient.
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Amongst the three sub-categories of the enabling structures, the visibility
of HRD in legal documents and development policies has been materialised
to a larger extent compared to the other two sub-categories. Therefore, more
effective measures would need to be put in place to improve the research on
labour market development and institutional governance structure, specifically
coordinating agencies and funding mechanisms.

2.4  Future Skills Development and Modernise programmes

This question aims to find out the degrees of importance and the extents of
realisation of incorporating future skills into the curricula and assessments of
education and training programmes at three levels of the formal system, namely
general school education, TVET and higher education (HE), as well as in non-formal/
informal learning activities.

The findings below show future skills are incorporated in HE (65%) to a larger
extent than in school (47%), TVET (59%) and non-formal education (53%). This
also suggests that skills development and assessment need to be addressed
more profoundly at school and TVET levels where 53% and 41% of respondents
respectively think the future skills are not included sufficiently in the curricula.
Similarly, 45% of respondents think that continuing education, non-formal
learning activities do not adequately include these core skills. One explanation
for this situation could be that education and training programmes in Viet
Nam have long been content-based and only recently shifted towards skill-
based curricula. More analyses are presented in Chapter 5.

“Future skills” in this question comprise (1) cognitive skills (numeracy and
literacy as foundation skills; low- and high order skills, e.g. critical thinking,
creating/innovating); (2) ICT skills / digital literacy; (3) STEM skills; (4) social skills
(communication, teamwork, emotional intelligence); (5) foreign languages,
(6) learnability (e.g. readiness to learn, learning motivation; curiosity,
self-learning strategies); (7) character qualities (e.g. ethical reflection and
action, social and cultural awareness, agility, initiative); (8) problem-solving
in complex, technology-rich environments; (9) green skills and environmental
awareness (the knowledge, abilities, values and attitudes needed to live in,
develop and support a sustainable and resource-efficient society)

13
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Figure 9: Future skKills are incorporated into School curricula, teaching and learning
resources and assessment/recognition
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In this survey, only 18% of respondents think that future skills are fully incorporated
into school curricula and assessments whereas 59% consider it is highly
important to do so. The 'HRD readiness gap’ in this case seems to be massive.
Furthermore, 53% of respondents believe that the above set of future skills is
not adequately included in school education. This generic finding is congruent
with the concrete results from the School Survey of 109 school principals and
teachers presented in Chapter 5.

Figure 10: Future skills are incorporated into TVET curricula, teaching and learning
resources and assessment or recognition
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67% of respondents consider the inclusion of future skills into TVET curricula is very
important but only 21% of them think this has been realised. 41% reckon it is not
sufficiently incorporated in TVET curricula and assessments.
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Figure 11: Future skills are incorporated into HE curricula, teaching and learning
resources and assessment or recognition

45%

4%
40% 38%
35% 32%
30% 27%
25% . ,2,4% ,,,,,
20% 18%
150l N - T
9%

10% %

8 W | N | N .

0% 1 1 1 J

Very High High Quite High Quite Low Low
- Importance Realsalation

Figure 12: Future skills are incorporated into non-formal and informal learning and
assessment or recognition
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While 80% of respondents positively recognise the importance of skill development
in non-formal and informal learning, only 53% think that this has been realised in
practice, 45% reckon this has not been sufficiently realised. Referring back to the
Vietnamese population pyramid in Chapter 1, given the 70% of the population is in
working age (15-64), skill development should be a continuous process embedded
in non-formal and informal learning activities, such as workplace learning or learning
at Community Learning Centres.

15
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25 Professionalise teaching personnel

Figure 13: Professionalisation and standardisation of teaching personnel
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65% of respondents think that teaching personnel in the formal education system
has been adequately standandised and professionalised as regulated by Education,
TVET and HE laws, but 83% of them want to see this realised at a higher level.

Figure 14: Professionalisation and standardisation of in-company trainers
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76% of respondents think that professionalisation of teaching personnel is vitally
important, but only 27% think that this has been achieved well.

50% of respondents contend that in-company trainers are sufficiently
professionalised and standardised, but 76% want to improve this further.

16



Human Resources Development Readiness in ASEAN | Viet Nam Report

2.6 Promote engagement of the business sector

Figure 15: Partnership with industries and businesses
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The majority of respondents (83%) consider the partnership with industries and
businesses is hugely important in terms of knowledge spill-over, financial support,
quality assurance, employability of graduates. However, the gap between the
expectation and the degree of realisation is significant. Only 21% of the respondents
think that the engagement with the business sector has been highly achieved. More
analyses of this topic are presented in Chapter 6.
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3. Inclusiveness in HRD and
Lifelong Learning

Viet Nam has a long moral tradition of ‘La lanh dum la rach’ (literally means ‘the
intact leaves protect the tattered ones) and many policies to support disadvantaged
and vulnerable groups in society. The common understanding of ‘inclusiveness’ has
been dominantly about giving financial support, creating favourable conditions and
organising campaigns in the spirit of ‘national solidarity’ and ‘joining hands for the poor’.

Building on this national virtue, the concept of inclusiveness in HRD and lifelong
learning of this chapter refers to the structural issues and social justice which go
beyond the pro-poor charitable activities. The promotion of inclusiveness in HRD
must be implemented through concrete measures, such as healthcare equality,
access to education and employment, de-segregating education institutions,
inclusive pedagogy, gender-responsive TVET system, and recognition and validation
of non-formal learning (RVA).

31 Increasing access to equitable quality education and employment

In order to improve social equality and increase access to education and
employment of disadvantaged and vulnerable groups, the Vietnamese government
has introduced various legal instruments, such as the law on gender equality,
law on disabilities, law on education, TVET law and higher education law and
the accompanying decrees and guidelines that define and categorise different
beneficiary groups for social welfare.

Disadvantaged people

Atthegeneral educationlevel, the vulnerable groups are the pupils of primary, lower
and upper secondary education in the most disadvantaged villages, communes
in mountainous areas, coastal regions and islands; ethnic boarding schools and
schools with free meal provision (decree 116/2016/ND-CP). Building on the successful
outcomes of the free and compulsory primary education, the government makes
tremendous effort to ensure universalisation of lower secondary education. Not only
have more schools been built and more teachers have been trained, but pupils
and teachers also receive boarding facilities, meals, textbooks and stationery funded
by the state budget, including the loans from international organisations, such as
the Asian Development Bank. The aims of this inclusive development policy are to
reduce child labour and increase access to equitable basic education.

18



The development of human capital is low among ethnic minorities due to lack
of access to basic education. Viet Nam's lower secondary education (LSE) for the
most disadvantaged regions project was the first investment that directly support
the government’s secondary education sector master plan. The project was co-
financed by the Asian Development Bank (ADB) and the Vietnamese government
and it consisted of two phases resulting in higher net enrolment rate in LSE and
greater social and economic inclusion in the most disadvantaged districts.

Phase1:2008-2015, the actual project cost at completion was USD 61.8 million
(ADB financed USD 492 million- 80%, and the Vietnamese government
provided USD 12.6 million- 20%).

The first phase supported universal LSE in 103 poorest districts in 17 provinces
across three sub-regions of Viet Nam. The main elements were (1) to build
more boarding schools and train more ethnic minority teaching staff, (2)
provide flexible scholarship programmes for pupils and student teachers of
ethnic minorities, (3) create the conditions for minority students to learn and
become fluent in Vietnamese along with their own languages; (4) prioritise
training for minority teachers and teachers with knowledge of minority
languages, (5) provide specific incentives and support to girls in remote areas.

The project also provided 449 housing units for ethnic minority teachers.
Teacher housing was considered as an educational input, not a civil service
fringe benefit. These facilities also serve as an effective means for retaining
more experienced teachers in remote areas. The use of scholarships in the
project helped to reduce student teacher drop-outs and increase the supply
of minority teachers, especially women.

The net enrolment rate of pupils was increased to 81.6% in 2014 from the
base line of 76% in the 103 disadvantaged districts. Schools accommmodate
65,600 more pupils in 820 new classrooms and 8.550 students in 978
semi-boarding rooms. The female pupil dropout rate fell by 50.5%. A total
of 6,151 pre-service teachers were educated. 1.028 in-service teachers were
trained to become core trainers/resource persons, 48% of them are women.
Furthermore, over 4,500 school principals and administrators also received
continuous professional development.

Phase 2: 2015-2021 with a total budget of USD 93 million of which USD
80 million (86%) are ADB concessional loan and USD 13 million (14%) are
contribution of Viet Nam.
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Phase 2 supported 135 districts in 28 provinces in Northern Midlands and
mountainous area, Central Highland area, North central and central typhoon-
affected coastal area, and the Mekong river delta area. Apart from the similar
elements as in phase 1, a priority element in phase 2 is the ICT equipment
supply and the training for teachers on the use of such equipment.

The project's short-term objective is increase access and attainment of
ethnic minorities, girls, and disadvantaged pupils in order to support the
government's goal of achieving an LSE enrolment of 95% in 2020. The
ancillary objective is to improve the quality and relevance of LSE to meet the
needs of pupils and HRD for the disadvantaged areas, for example, disaster
preparedness and management, vocational counselling and guidance, life
skills and cultural preservation and promotion. The long-term objective is
to reduce disparities in socio-economic development between urban and
rural areas, ethnic groups, between girls and boys, between advantaged and
disadvantaged groups, and among the disadvantaged groups themselves.

As mentioned in Chapter 1, the mean year of schooling (MYS) is an indicator
of the human development index and this project is the commmitment of the
Vietnamese government to inclusive education leading to higher MYS and
better workforce in the long term. However, the concerns are how this project
is going to sustained in the future and whether government continues this
priority in the HDR roadmap in the post-COVID times.

Source: ADB Validation Report, 2016; interview and ADB/MOET websites

In the TVET sector, the government provides special support for vocational
education to young people who have completed their military services, people from
ethnic minorities, people living in poverty, orphaned children, offshore fishmen, rural
labourers/farmers whose lands are acquired by the state (article 6.7, the 2014 TVET
Law). Concrete support includes tuition fee waivers, stipends and food subsidies
(e.9.10-15 kg of rice per person per month). Before the 2014 TVET law was approved,
there were various policies on inclusiveness in TVET, such as decision 295/QD-TTg on
vocational training and job creation for women in the period of 2010-2015, decision
103/2008/QD-TTg on supporting youth in vocational training and self-employment
creation for the period of 2008-2015, decision 800/QD-TTg on rural development.

Some 35 years of economic renovation (Doi moi) have resulted in significant changes
to the agricultural labour structure, such as new vocations and skills required by
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advanced technologies, the integration in the global market and climate change.
In the past 10 years, MOLISA has been implementing several large programmes,
such as the ADB-financed USD 75 million to provide advanced training facilities
and programmes for 16 TVET colleges (2012-2017) and the National Programme for
Rural Vocational Training as per decision 1956/QD-TTg issued by the Prime Minister
in 2009. By 2015, 9.1 million rural labourers have been trained and sponsored, of
which 8 million people participated in short-term elementary programmes (with
the majority under 3 months), and 1.1 million people were trained on long-term
intermediate and college TVET programmes reaching 53% of the plan (ADB, 2020).

Following the amendment of decision 1956/QD-TTg, the National Programme
for Rural Vocational Training continued with the new targets for the period of
2016-2020 specified in the revised decision in 2015 (971/QD-TTg). The new targets
of this period were to provide state-sponsored vocational training to 6 million rural
people aged between 15- 60 (male) and 15-55 (female) of which

* 55 million people are in agricultural vocations (1.4 million) and non-agricultural
vocations (4.1 million);

* 0.5 million people are wards' cadres and administrators in public management
and economic management for the modernisation of rural areas.

The revised decision in 2015 also added provisions about the collaboration and
coordination between MOLISA and many other ministries, especially the Ministry
of Agriculture and Rural Development in order to enhance the relevance of the
training programme for the socio-economic development plan in each locality and
aim to achieve an employment rate of 80% upon completion of the training.

While waiting for the implementation reports of the 2016-2020 period from all
provinces, MOLISA drafted a plan for ‘vocational training, job creation for labourers
of rural areas, ethnic minorities, and other disadvantaged groups’ in the period of
2021-2025. The plan is being developed in line with the ‘national programme for
sustainable poverty reduction in 2021-2025" aimed at providing vocation training for
1.5 million rural labourers annually.

Given the large scale of the national programme for rural vocational training, in some
cases, inclusivity has been restricted by an administrative hitch that is the household
registration book (ho khau). An individual is only eligible for participation in the
state-sponsored vocation training programmeinthe location (e.g. home town, village)
where his/her household is originally registered (971/QD-TTg). Therefore, a mobile
rural worker is not eligible to take the training in another location. Consequently,
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public policies that tie the eligibility criteria with the ‘ho khau’ system would cause
exclusion and inequality of opportunity.

People with disabilities

According to the 2019 population and housing census, the proportion of people
aged 5 years and above with disabilities was 3.7% (3.6 million). The high rate of
traffic accidents in Viet Nam annually also contributes to this figure. UNICEF
Viet Nam estimates there are approximately half a million children with disabilities
in Viet Nam who face significant challenges in their daily lives and muiltiple forms
of discrimination leading to exclusion from society and school. There are various
barriers to healthcare, education, recreation, culture, sports and other activities
essential to a child's development. There is an observable lack of accessibility to
public transportation, schools, hospitals, toilets, cultural and other public buildings.
Children with visual and auditory impairments have limited access to school
curriculum, textbooks and other information.

In the past 15 years, there have been numerous governmental and inter-ministerial
decreesand decisions regarding the educational rights of individuals with disabilities,
curriculum development and teacher training. Although inclusive education for
pupils with disabilities was introduced in 1998, whereby they can learn at ordinary
schools together with other children, the national education law 2019 (article 15)
for the first time, identifies it as the main mode of education for children and youth
with disabilities. The state shall adopt policies to support the implementation of
inclusive education. However, today inclusive education is still out of reach for many
children with disabilities due to the lack of specialised school facilities and training
for teachers and inconsistencies in the definitions of disabilities in different sectors.

In August 2020 the media in Viet Nam is filled with a real-life fairy tale about the
teenager duo Minh and Hieu of the central province of Thanh Hoa who have passed
the national upper secondary examinations with very high results to enter the
universities of their choice. Hieu has been piggybacking Minh- a disable friend, to
school for ten years and both of them come from poor families. While the media
praised the boys for having lived a story of care and friendship, the underlining
message is actually about the inadequate supporting system for pupils with
disabilities despite the comprehensive legal documents.

A good practice of inclusive education must be embedded in daily behaviours and
also informed by research. For example, it heeds to enhance the understanding
of inclusive education and address the differences between impairment, disability
and handicap. Impairment is any temporary or permanent loss or abnormality of
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a psychological, physiological or anatomical structure or function. If a person lost
an arm in an accident or was born with an abnormal arm, s/he is impaired and
reduced physical function of the body part. Disability is a restriction or lack of ability
to perform an activity in the manner considered normal for a human being, mostly
resulting from the impairment. However, handicap is a set of disadvantages in
the individual's social context (Barbotte et al, 2001). Therefore, handicap is not a
characteristic of a person but a description of the relationship between the person
and his/her environment. A person can reduce the extent to which handicap affects
their life if society changes the perception of handicap and provides them with the
appropriate services and necessary equipment.

In order to educate the general public in Viet Nam, it is necessary to promote
the use of respectful language as a social norm. Drawing on the practice of
the UK government which creates a webpage to advise people on inclusive
language to be used when writing about disability’™. Experiences from many
countries show that respectful language and inclusive education can lead to
better learning of outcomes for all children, not only children with disabilities.
Inclusive education promotes compassion and social cohesion in the long term
as it fosters a cohesive social culture and promote equal participation in society.
In order to ensure inclusive education in a sustainable way, more efforts could be
made to train teachers and support parents of children with disabilities. Instead
of dedicating limited resources to building residential institutions, investment
could be used to ensure that mainstream schools are well equipped to admit,
teach, and empower children with disabilities. It would also be necessary and
inclusive to appoint people with disabilities to People Committees, DOET,
DOLISA and other leadership positions in public policy-making and advocacy for
programmes affecting individuals with disabilities.

People of ethnic minorities

There are 54 ethnic groups in Viet Nam recognised by the Viethamese
government. According to the 2019 population and housing census, the most
dominant ethnic is the Kinh people (82.1 million people or 85.3%). Although
the remaining 53 ethnic groups account for only 14.7% of the population, they
represent 70% the poorest households. Almost all public policies give priority
to the people of ethnic minorities, including the higher education law. For
university admissions, an ethnic minority student is automatically given 2 bonus
points in the 10- point marking scale, according to the 2020 MOET circular on
higher education recruitment (09/2020/TT-BGDDT). These 2 bonus points can be
added to the results of three upper secondary graduation examination papers to
meet the university entrance requirements.
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In addition, higher education tuition fee waivers or reduced fees (by 50%-70%)
and/or stipends are offered to students from ethnic minorities and poor families,
people with meritorious services to the country's revolutions, armed forces heroes,
injured veterans and their children, students with disabilities of poor or near-poor
households, orphaned and helpless students, students nominated by the local
authorities (article 85, 87, the 2019 HE Law). Although equity-based public policies
are necessary to enhance inclusiveness, a blanket approach based on ethnicity may
also cause adverse effects and reinforce discrimination.

3.2. De-segregating education institutions and inclusive pedagogy

In the Sputnik era during the 1960s, some specialised schools for gifted children of
mathematics emerged in several leading universities of natural sciences. Since then
a system of public elite schools or specialised schools mainly at upper secondary
level was set up in every city and province in order to prepare gifted pupils for
the national and international Olympiad competitions. This system of public elite
schools has been maintained and bolstered by both policy makers and the rising
middle-class parents, especially in urban areas.

Apart from this system of public elite schools, the Ministry of Education and Training
also introduced a set of national standards to certify the status of kindergarten,
primary, lower and upper secondary schools. Circular 18/2018/TT-BGDDT provides
the school quality inspection criteria based on which a school can be certified to
have met the national standards. Although the stamp of ‘national standards’ does
not rank schools, it has the power to distinguish the certified schools from those
uncertified. These uncertified schools are often located in deprived areas.

In the TVET sector, 45 colleges have also been selected by MOLISA to deliver pilot
international high-quality dual award TVET programmes in 22 vocations. Many
of these colleges also prepare students for the export of highly skilled workers to
more advanced countries with ageing population such as Japan, Taiwan, Germany.
Although there is no official ranking system, these 45 colleges have access to more
resources, become role models - ‘Centres of Vocational Excellence’ - in specific
vocations and represent higher standards of Viet Nam's TVET.

Similarly, in an attempt to improve higher education quality, the Ministry
of Education and Training in 2015 stratified over 200 universities into three
tiers (research, applied, and professional & vocational universities) according
to decree 73/2015/ND-CP. The 2018 higher education law (article 7) formally
classifies universities in Viet Nam into two tiers (Research-oriented and Applied
science) and the above decree was replaced by decree 99/2019/ND-CP providing
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guidelines for the 2018 amended law on higher education, especially on the
standards of a research-oriented university (article 10).

In August 2020, the first Vietnamese rating system ‘University Performance
Metrics- UPM'™® developed by Hanoi national university was launched and praised
by the minister of education and training and welcomed by the ASEAN University
Network. UPM system assesses the responsiveness of universities in the 4th industrial
revolution era and aims to rate the performance of the top 100 Asian universities
through 54 indicators across 8 domains, namely governance, education, research,
innovation, innovation ecosystem, IT infrastructure, internationalisation, community
services. Each domain is scored in a 5-star rating scale whereby an average score
can be calculated to represent the overall institutional rating. The launch of UPM
also announced four Vietnamese universities which were rated 5-star alongside a
Thai university. The system enables domestic universities to benchmark against top
Asian institutions and serves as a way for other universities or investors to access the
Vietnamese education market.

Inclusive pedagogy as part of teacher training

Looking at the positive side of the above classifications, on the one hand, it can be
argued that Vietnamese education institutions at all levels are trying to raise and
uphold quality standards to catch up with their regional and international partners.
On the other hand, this segregation of schools, colleges and universities does have
implications on teaching and learning experiences at every level. One of the suttle
issues is that teachers have different expectations for different groups of students.
Students from low socioeconomic backgrounds are often at a disadvantage when
it comes to teacher's expectations. Lower teacher's expectations are dangerous
and damaging source of exclusion. Therefore, teachers must be trained to design
appropriate inclusive pedagogies for diverse students. Teachers need to challenge
the deficit model that define students by their perceived deficits. Many studies
have shown the positive connection between high expectations, optimism, realistic
hope and student achievements. Instead of focusing on student’s deficits, teachers
should focus on what they can do in order to include and nurture them.

3.3. Building a gender-responsive TVET system

Despite effort of the government to introduce the law on gender equality in 2006
and build a gender-responsive TVET system, the gender gaps still persist in women's
access to skills development and participation in the labour market. According to
a review conducted by ILO Viet Nam, 20% of all job advertisements on the most
popularjob portals require or prefer specific gender. 70% of these adverts only recruit
male applicants, 30% - female applicants. The interviews conducted in August 2020
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for this study also confirm that the enrolment rate of female students varies greatly
across vocations and they are disproportionately represented in vocations that
require low STEM skills such as manufacturing garment and footwear and hotel
services. An IT teacher shared during the interview that he advised a female student
to change her graduation project to website design instead of coding because most
employers would prefer to employ men for coding jobs. This exemplifies how much
gender stereotype influence career prospects of students.

In order to encourage more female students to study other programmes, such as IT,
mechatronics, industrial electrical, or male students to learn the trades traditionally
ascribed to women, it is necessary to better understand and address the gender
barriers to entry, participation, retention and job prospects by collecting and
analysing data in specific vocation and at the institutional, regional and national
levels. Building a gender-responsive TVET system could shift labour market
segmentation by gender and create more inclusive working environments.

Gender-based stereotypes affect course selection, teaching methodologies and
curricula. Social and cultural norms, and parent’s professions and networks also
influence students’ access and participation in TVET courses, and even limit the
likelihood of them pursuing careers in their chosen trade after graduation. Gender-
stereotypes need to be addressed and proactive measures could be taken by MOLISA,
TVET providers and employers to develop a more inclusive workforce. For example:

* Train career guidance counsellors at schools and change social and cultural
attitudes;

*  Offer short bridging course or introductory session with work experience for
students to try vocations in a supportive environment;

*  Provide soft skills training such as assertiveness and teamwork;

*  Offer incentives for students to select and successfully complete the TVET
programmes in the trades that traditionally ascribed to the other gender (e.g.
men in nursing and healthcare, women in automobile engineering);

* Improve collection of labour market data (jobs, pay, promotion, skills set) and
TVET relevant data by gender, age groups, geographical areas, religions;

*  Disseminate good practices;

* Improve the capacity of the MOLISA’'s Gender Equality Department to take more
proactive role in coordinating with other ministries, employers organisation and
stakeholders.
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3.4. Recognition, Validation and Accreditation (RVA) of non-formal learning

The concepts of lifelong learning and non-formal learning in Viet Nam are
understood as ‘continuing education’ that ‘enables everybody to work and to
study, learn continually throughout their lives with an aim to develop capability,
perfect personality, broaden knowledge, further qualifications, improve expertise
and professional standards leading to employment, self-employment, adaptation
to social life, and contribution to building a learning society” (the 2019 Education
Law, article 41). The objectives of continuing education are to eliminate illiteracy,
to enhance professional competences, update knowledge and upgrade
qualifications. It is clearly stated that continuing education includes programmes
leading to formal qualifications. Learning can take place in a flexible mode, such
as part-time, via distance learning, self-directed learning, other modes (learning
through museum, cultural events, online, on-the-job, TV, radio channels). Further
information on continuing education is in chapter 5.

The interviewees of this study tend to conflate ‘continuing education’ and
the concepts of non-formal learning and lifelong learning. They also refer to
non-formal learning as ‘non-mainstream education’ or ‘non-official education’.
Therefore, the recognition and validation of non-formal learning are simply to
attend a formal test or official examination. Several interviewees gave examples of
taking the driving license tests in both theory and practice at a legally registered
test centre, regardless of where the test taker took driving lessons or with which
tutor. Similarly, IT skills, foreign language skills can also be certified through exams
at a licensed test centre. Vocational skills learnt on the job in a specific trade can
be assessed according to the National Occupational Skills Standards Framework
(descriptors for levels 1-5) and certified through formal tests in both theoretical
knowledge and practice at a licensed test centre. So far 191 sets of occupational
skills standards and descriptors have been developed, a test bank has been set up
for 82 trades, and 41 test centres have been licensed by MOLISA. Almost 50,000
people participated in vocational assessment and 38,000 people were certified.
The certificate of occupational level achieved can be used for career advancement,
better pay, further study, or personal fulfilment.

Circular 38/2015/TT-BLBTBXH provides guidance on the occupational skills
assessment, conferment and cancellation of certification. Decree 31/2015/ND-CP
and guide 5213/ VBHN-BLDTBXH clarify criteria for licensing institutions/test centres
and assessors to perform the assessment of occupational skills.

Continuing education also includes part-time classes of general education or
university degrees following structured curricula that can be taken alongside
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a full-time or part-time job. This type of education is delivered by the staff of the
educational institutions that award the final qualification and students shall be
formally registered/enroled on this structured programme.

In brief, continuing education/non-formal learning has been institutionalised and
has widened access to learning opportunities for people of all ages. Recognition
of learning outcomes helps to improve inclusiveness and social fairness. The
departments of continuing education at MOET and MOLISA play a crucial role in
this endeavour.

3.5. Learning from international experience

Japan’s IT Engineers Examination in Viet Nam

Viet Nam also collaborates with international partners in RVA of learning outcomes
and professional skills. For example, Ministry of Science and Technology of Viet
Nam has signed an agreement with the Japanese Ministry of Economy, Trade
and Industry to assess and certify Vietnamese IT engineers to meet the Japanese
standards. This regional initiative ‘Asian Common Skill Standards for IT engineers’
was developed and launched by Japan in 2000". The initiative aims to raise the skill
levels of IT engineers in member countries, increase cross-border job opportunities
and promote alliance of IT companies in the region. This has been implemented
through introducing an assessment similar to Japan’s IT Engineers Examination
(ITEE) in each country and establishing mutual recognition agreement scheme
among the participating countries. Since 2006, more than 73,000 people have
taken the assessment and nearly 14,000 people have passed.

The Vietnamese Hi-tech Incubation and Training Centre (HITC), Hoa Lac Hi-Tech
Park, is a member. There were 14,828 Vietnamese people taking the test and 2,664
people were certified and recognised by Japan and other Asian countries.

UNESCO and the European Commission
The European Commission and UNESCO Institute for Lifelong Learning (UIL) adopt
the following definitions:

+  Formal learning occurs as a result of experiences in an education or training
institution with structured learning objectives, learning time and support, leading
to certification. Formal learning is intentional from the learner's perspective.

*  Non-formal learning is not provided by an education or training institution
and typically does not lead to certification. It is, however, structured (in terms of
learning objectives, learning time or learning support). Non-formal learning is
intentional from the learner's perspective.
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+ Informallearning results from daily life activities related to work, family or leisure.
It is not structured (in terms of learning objectives, learning time or learning
support) and typically does not lead to certification. Informal learning may be
intentional but, in most cases, it is non-intentional (or ‘accidental/random’).

It is widely recognised that learning takes place on a continuum and that the
boundaries between different forms of education and learning are porous. Therefore,
the above definitions are not intended to suggest a rigid separation between them.

UNESCO Institute for Lifelong Learning considers RVA of non-formal and informal
learning as one of the pillars of any lifelong learning policy. UIL has developed
global RVA guidelines (Yang, 2015) and a series of RVA country profiles to facilitate
knowledge sharing and policy learning. Viet Nam and other ASEAN countries can
participate in this global initiative because the RVA country profiles and case studies

are continually updated.
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4. Strengthening Enabling
Structures

41. National Education System: Access and Coverage

The 2013 Constitution (839; §61) and the 2019 Education Law state that learning
is both the right and duty of Vietnamese citizens. Every person has equal rights
to education opportunities regardless of their ethnicity, religion, gender, personal
straits, social background, and economic conditions. Learners with special needs,
with disabilities or of poor households are entitled to the state support pursuant
to the applicable laws such as the children law; law on persons with disabilities.
The Ministry of Education and Training (MOET) and Ministry of Labour, Invalids,
Social Affairs (MOLISA) take the central responsibilities for the legislation, provision
and assessment of all education and training levels of the national education
system, although some other ministries also invest and govern specialised training
institutions in their specific sectors.

The national education system consists of the following levels:
* Nursery and pre-school education;

* General education of 12 grades: primary education (grades 1-5), lower secondary
(grades 6-9) and upper secondary education (grades 10-12) (article 6, Education
Law 2019);

*  Technical and vocational education and training: elementary level, intermediate
TVET level, further TVET level, and other vocational education programmes
(article 33, TVET Law 2014);

*  Teacher education colleges: associate degree or college diploma for graduates of
teacher training programmes;

* Higher education: bachelor, master's and doctoral levels (Higher Education Law 2018).

Access to the next level of education is subject to the satisfactory completion of
the preceding level. In some cases, additional entrance examinations or portfolio
assessments or interviews may be required by private elite schools or competitive
higher education institutions. However, the elementary TVET (3-12 months) does not
require previous formal education qualifications.
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Primary education and attendance at schools from grade 1 to grade 5 (aged 6-10)
are mandatory and it is provided free-of-charge by the state throughout the country.

Pre-school education for five-year-old children and lower secondary education for
grades 6-9 (aged 11-14) have also been provided universally, albeit not mandatory by
the law (article 14, Education Law 2019).

Lower secondary education is offered in two main types of institutions: a) full-time
schools (general academic route), b) part-time continuing education centres for
working adults or youth who normally are not qualified to pursue the academic
route and/or opt to join the labour market while taking part-time education.

Upper secondary education is offered in similar types of educational institutions as
above. Additionally, according to the 2014 TVET law and Circular 07/2019 issued by
MOLISA, vocational schools or colleges also offer grade 9 graduates a combination
of a TVET programme and accelerated upper secondary education curriculum of
fewer academic subjects relevant to specific vocations. This combined programme
is known as “9+programme” which enables the graduates to progress onto further
TVET programmes.

TVET and higher education programmes are offered in full-time study organised as
per academic year calendar or flexible part-time study mode. Students are required
to achieve the learning outcomes of their chosen modules and accumulate the
number of credits prescribed by specific programmes and in accordance with the
national qualifications framework.

Non-formal education is understood in Viet Nam as continuing education which
aims to radicate illiteracy and provide short-term skills development courses. These
courses are offered in flexible part-time learning modes tailored to working adults
and youth.

The 2019 Education Law has a separate chapter about ‘continuing education’ (giao
duc thuong xuyen) and the national network of different providers ranging from
centres for continuing education, centres for short-term vocational and continuing
education, community learning centres, and other centres for skills development,
such as foreign languages, music, IT skills, etc. to improve the quality of life. Some
continuing education programmes may require graduation examinations and lead
to national qualifications, for example, lower and upper secondary education. The
continuing education centres are licensed and managed by the local governments
and indirectly governed of the Ministry of Education and Training.
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In a similar vein, the 2014 TVET law also dedicates a chapter on ‘continuing training’
(dao tao thuong xuyen) (articles 39-45) which covers short-term training activities on
demand (with certification of attendance) and long-term training courses leading
to formal vocational qualifications listed in the national qualifications framework.
Continuing vocational training is normally provided as per the contracts with
either the governmental agencies or employers to train/ re-train current or future
employees. Vocational education institutions, businesses and individuals must
meet the legal requirements and obtain permission from either central or local
governments to offer continuing vocational training courses.

At the higher education level, since the 1990s Hanoi Open University and
Ho Chi Minh City Open University have been specialising in providing higher
education programmes through distance learning and blended learning. Many
other universities have also been offering in-service degree programmes through
flexible and part-time study mode to working professionals who wish to obtain
either a first or a second bachelor degree, a top-up master's degree or a short-term
professional development course. Many universities established ‘in-service training
department’ or ‘continuing education and training centre’ to meet the increasing
lifelonglearning demands of the wider public and non-traditional university students.
These continuing education departments and centres are also cooperating with
vocational colleges to design top-up programmes for college graduates to progress
onto bachelor degrees which are awarded by the universities.

4.2. Public education provision

Public education of all levels is heavily subsidised by the state either through
the central or local government budgets. Primary education, post-grade
9 vocational education at intermediate level (9+programme) and all teacher
training programmes are free of charge, according to the 2019 education law
and the 2014 TVET law.

Annual tuition fees of public lower and upper secondary schools, and some TVET
schools/colleges are determined by the local government authorities which
subsidise the public education. However, the ceiling level of tuition fees at public
institutions are regulated by the central government. For example, Hanoi's People
Committee has determined the tuition fee levels for the 2020-2021 academic year
in public schools as shown in the table below.
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Table 3: The tuition fee rates at public schools and public vocational colleges in
Hanoi in the 2020-2021 academic year

Monthly tuition fees in the 2020-2021 academic year in Hanoi

Education levels Remote and

Urban areas Rural areas mountainous areas

Nursery, kindergarten

(except the 5-year-

old children), Upper 217,000 VND/month 95,000 VND/month 24,000 VND/month
secondary school, (c.a. USD 9.4 /month) (c.a. USD 4/month) (c.a. USD 1/month)
Continuing upper

secondary education

Pre-school education for
the 5-year-old children,

Lower secondary 155,000 VND/month 75,000 VND/month 19,000 VND/month
education, Continuing  (c.a. USD 7/month) (c.a. USD 3.2/month) (c.a. USD 0.8/month)
lower secondary

education

North Thang Long

Vocational Junior 900,000 VND/month (c.a. USD 39/month)
College of Economics For all intermediate TVET courses
and Technology

750,000 VND/month (c.a. USD 32/month)
For intermediate TVET courses in social sciences, business, law,

Hanoi Vocational Junior  adriculture, forestry, aquaculture

College of Information

800,000 VND/month (c.a. USD 35/month)
Technology

For intermediate TVET courses in hospitality, sports, arts, tourism,
technology, engineering, natural sciences

Source: Resolution 05/2020/NQ-HDND of Hanoi's People Committee on 7 July 2020

The capacity of the national education system in both public and private sectors at
all levels in the 2018-2019 academic year is summarised in the tables below. In terms
of coverage, MOET is responsible for a larger population, more education levels and
longer durations compared to MOLISA's responsibility.
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Table 4: The national education provision in the 2018-2019 academic year

. Total . q q q
No. Education levels raher Public providers Private providers

Primary education (grade 1-5) - MOET

1 Schools 13,970 13,852 99% 18 1%
2 Pupils 8,506,562 8,402,000 99% 104,562 1%
3 é‘gialfse”rucrlgfser of 3049 30,57 2553

4 Pupil/teacher ratio 2177 21.86 16.40

5  Teacher per class 140 140 1.56

Lower secondary education (grade 6-9) - MOET

1 Schools 10.91 10.863 99.6% 48 0.4%
2 Pupils 5,455,875 5392,822 99% 63,053 1%

3 é‘é’i}ﬁfi;‘*&gfﬁr of 3590 36.04 27

4 Pupil/teacher ratio 18.55 18.52 2114

5  Teacher per class 1.94 1.95 128

Upper secondary education (grade 10-12)- MOET
1 Schools 2,842 2,402 85% 440 15%

2 Pupils 2,563,431 2,359,658 92% 203,773 8%

Average number of

3 ) 38.59 38.83 36.09
pupils per class

4 Pupil/teacher ratio 18.07 17.88 20.67

5  Teacher per class 214 217 175

Source: Ministry of Education and Training, 2020’

Public education provision and coverage at all levels are significantly greater than
private provision. It is worth noting that the pupil-teacher ratio in public schools is
compared favourably to private schools (at lower and upper secondary levels), around
18 pupils per teacher to ensure pedagogical support and individual attention. In
practice, due to limited number of classrooms, Viet Nam add more teachers per
class in public schools although the average class size is bigger (36 pupils per lower
secondary class in a public school compared to 27 per class in a private school).
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Table 5: The national education provision in the 2018-2019 academic year

Education levels Total

(AY 2018-2019) T Public providers Private providers

Higher education (MOET)

1 Number of universities 237 172 73% 65 27%
New bachelor enrollers o 9
2 (2018-2019) 413277 3247707 79% 88,570 21%
3 All bachelor students 1,526,111 1,261,529 83% 264,582 17%
New master’s enrollers o o
4 (2018-2019) 42160 36,237 86% 5,923 14%
5  All master's students 97,134 84,706 87% 12,428 13%

New doctoral o o
6 candidates (2018-2019) 1496 1282 86% 214 14%

7  All doctoral candidates 11,000 10,758 98% 242 2%

g Alladministrativeand g5 oo, 64,772 77% 18815 23%
academic staff

Teacher Training College (MOET)

1 Number of colleges 58 53 91% 5 9%
2 Newenrollersin2018-19 8,182 8,182 100% 0
3 Allstudents 33239 33237 100% 2

All academic and 5 o
& Administrative staff 1) 7429 2 = L

Source: Ministry of Education and Training, 2020 2

Generally, private education provision expands as the level of education increases.
For instance, the student numbers at private upper secondary (8%) and higher
education levels are noticeably larger than at private primary and lower secondary
levels (1%). Hence, it suggests that individuals (and their families or sponsors) are
more willing to invest in private education, especially at bachelor (17%) and master’s
levels (13%).

At the doctoral level, public provision accounts for 98% of all doctoral candidates
in the 2018-2019 academic year. However, the number of new doctoral candidates
enrolled in private universities has increased sharply and accounted for 14% of
the total new doctoral enrollers that year. This fact indicates a sign of increased
research capacity of private universities. Whether this is a beginning of a new trend
is remained to be seen in the coming years.
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Table 6: The national education provision in the 2018-2019 academic year

Continuing education (MOET)

This figure comprises all continuing education

All continuing schools, community learning centres, centres for

L education institutions Ukt foreign languages, IT skills, and other non-formal
vocational centres under MOET management
2 Literacy learners 17,062
3 Lower gecondary 16:835
education learners
4 Upper secondary 202912

education learners
5  Foreign languages learners 196644

6 Short—tgrm vocational 273246
education learners
Learners of combined

7  programme of vocational 147,515
and general education
Learners of other non-

8 formal education activities 20850,564

Table 7: The national education provision in the 2018-2019 academic year

Total

TVET levels (2018) T ber

Public providers Private providers

Vocational education and Training (TVET) - MOLISA

1 All TVET providers 1948 1271 65% 677 35%
2 TVET Centres 1032 679 66% 353 34%
3 TVET Junior Colleges 519 283 55% 236 45%
4 TVET Colleges 397 309 78% 88 22%
Enrollers and teachers Total Elementary Intermediate College Other
in 2018 TVET TVET TVET providers
Number of new
1,665,000 315,000 230,000
5 enrollers per TVET 2,210,000 (75%) (149%) 11%)
level
6 Number of TVET 86,910 15,571 18,328 38,086 14,925
teachers (18%) (18%) (21%) (44%) (17%)

Source: Report on Viet Nam'’s Technical and Vocational Education 2018 (NIVET, 2019)
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Although the number of new enrollers on TVET programmes is significant (over
2,2 million people in 2018 alone), the majority (75%) of them are enrolled on the
short-term elementary level. This explains why the majority of the Vietnamese labour
force is low skilled. The large enrolment number at the elementary and intermediate
levels also creates opportunities for a large proportion of private TVET institutions to
provide vocational education as shown in the table above. Notably, the public TVET
providers account for only 65% of the total providers whereas the public provision of
upper secondary and higher education is much higher for similar age cohorts. This
raises a question about the state’s capacity and investment to ensure quality and
affordable TVET available to the population in need.

4.3. Enabling Structures

Governance mode/

Similar to most other ASEAN countries, HRD policies in Viet Nam are designed
and implemented in accordance with the national periodic socio-economic
development strategies and plans. As such HRD is planned not only at the national
level, but also in each economic sector represented by Ministries and in the key
economic regions encompassing several cities and provinces (see more on the four
key economic regions in chapter 6). Therefore, HRD involves many policy-making
agencies at both central to local levels.

The figure below gives a snapshot of the HRD policy-making agencies at the
highest level.

Figure 16: HRD Governance Structure in Viet Nam

Vietnam’s Central Committee of the Communist Party

The National
Council for
Education and
Human
Resources
l J l Development

l

|

Local Government/ Local Government/
Provincial People’s Provincial People’s
Committee Committee

Source: Dang, 2020
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As the figure denotes and according to the 2013 Constitution, the Communist
Party plays the role of “the force leading the state and society” (article 4). The Party
congress approved the 10-year development strategies and 5-year development
plans. The party also issue resolutions and directives for important. The Party's
organisational system is established in line with the state administrative apparatus
from the central level to provincial, city, district and communal levels. All the public
organisations, including all educational establishments from schools to universities,
are also under the leadership of the local communist party committee which is
embedded in their institutional governance structures. For example, the secretary
of the party committee is always a member of the college council or university
council which governs the education institution.

While the National Assembly is the highest authority under the Constitution,
government ministries are responsible for drafting and implementing legislation.
The Ministries can affect changes in the legal framework quickly and with short
notice. Consequently, the views of relevant Ministries hold significant weight in the
Vietnamese legal framework and governance structure. This also applies to HRD
policies and strategies. The main types of legal instruments in Viet Nam are:

(i) Laws (Luat)- drafted by the relevant Ministry and approved by the National
Assembly at one of its biannual sittings, after being first approved by the
Government;

(i

=

Decrees (Nghi dinh)- a statement of significant legal importance issued by the
Government, without reference to the National Assembly, establishing detailed
rules beneath a Law;

(iii

=

Decisions (Quyet dinh) issued by the Prime Minister are legal documents stating
the guiding principles and measures for ministries, other governmental agencies
and provincial governments to implement, and

(iv) Circularsand Decisions (Thong tu, Quyet dinh) -issued by the Ministry responsible
for drafting the relevant Law, providing concrete policy guidance for how the

Law and Decree will be implemented.

In practice, each of these legal instruments has the force of law and must be
complied with.

Coordination

In terms of HRD policy framework and the coordination between economic sectors
and provinces, the Ministry of Planning and Investment (MPI), Ministry of Education
and Training (MOET), Ministry of Labour, Invalids and Social Affairs (MOLISA) and
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the Ministry of Science and Technology (MOST) are the key ministries in charge of
developing, implementing, monitoring and updating HRD strategies and providing
labour force for all other socio-economic sectors.

MPlisresponsible forcoordinating the reviews and evaluations of theimplementation
progress. MP| has developed a dedicated website ‘Human Resource Development
of Viet Nam’ (http//ptnlvn.gov.vn/) as a platform for information dissemination.
MOET is responsible for the general education, academic higher education and
continuing education, whereas MOLISA is in charge of vocational education. MOST
is responsible for research and innovation strategies. Other ministries also devise
HRD strategy for their own sectors (e.g. ministry of transport, ministry of culture,
sports and tourism). The Ministry of Finance distributes, coordinates and regulates
public investments in HRD,

Figure 17: HRD Policy Development and Coordination

Socio-Economic Development Strategy 2011-2020

Socio-Economic Development Plans 2011-2015 and 2016-2020

Human Resources Development Strategy 2011-2020

Human Resources Development Master Plan 2011-2020

Source: Dang, 2020

The Vietnamese government has begun a new cycle to develop HRD strategies
for the next decade (2021-2030) building on the implementation results of the
current policies.
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4.4. Researchon the labour market

Alongside the HRD-related research carried out by various universities, each ministry
and local government also have their own research entities to conduct research on
the labour market and skill forecast in specific economic sectors. Although the quality,
application and impact of the studies are increasingly recognised, they are not always
translated into robust development. The triangulation and dissemination of research
findings, particularly the reliable data on labour supply and demand forecast to policy
makers, education institutions and the wider public is also an area for improvement.

For example, during the recruitment period for the coming academic year, in
August 2020 the forecast on future labour market demands was released on the
website of the Directorate of Vocational Education and Training with information on
the top three professions. According to the release, garment sewing was presented
as a profession with the highest labour demand at all three levels from elementary
to college diploma training (with precise figures of over 60,000 jobs at each level)&.
Although there may still be a need for low skilled workers in the short-term, the
communication could have been more impartial, accurate and impactful if the
results have been triangulated and peer-reviewed by more experts in the field.

According to Vinatex, from March to August 2020, many Vietnamese workers in the
garment and textile manufacturing® and electronic equipment assembly line lost
their jobs because there were not enough materials and spare parts imported from
other countries in the supply chains due to COVID-19%°. A research by Ho Chi Minh
City Open university published in 2019 and the forecast of the International Labour
Organisation (ILO) show that the production value of the textile and garment industry
in Asia has decreased since 2015 and this trend continues in the future. ILO forecasts
that up to 86% of Vietnamese workers in the textile, garment and footwear industry
are at high risk of losing their job to automation in the near future, by 2030 (ILO, 2016).
It was also recommmended that the Vietnamese garment industry needs to move from
the low labour price advantage to the competition with added value and innovation
in the global supply chain. For example, instead of sewing workers in the sweatshops,
future professions will be fibre designers and producers, design engineers, computer
technicians, production managers, international marketing professionals.

With the fast changing and complex labour markets, research for HRD policy
making should look into the impacts of the industrial revolution 4.0, climate change,
demographic change, global pandemic on HRD. For example, how do green growth
policies of Viet Nam impact on the sectoral composition of the economy, green jobs
and new skills? Climate change affects global supply food, which affects jobs in
agriculture of Viet Nam which relies the export of rice, seafood and other produce.
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4.5. Strengthen collaboration of ASEAN sectoral bodies

Viet Nam has been an active member of the SEAMEO Council and ASEAN Ministers
of Education (ASED). Since 2006, an ASED meeting has been held regularly to
promote a ‘people-oriented and people-centred ASEAN. Given the importance of
the education/HRD pillar in the ASEAN regional cooperation, Viet Nam participates
in collaborative projects at all levels.

School
ASEAN Curriculum Sourcebook: a teaching resource for primary and secondary

schools to foster an outward-looking, stable, peaceful, and prosperous ASEAN
community. Ministries of education of ASEAN member states incorporate relevant
contents into their national curricula. This is part of a ‘regional identity’ building
mission.

TVET

SEAMEO VOTECH was established in 1990 in Brunei Darussalam with the mandated
to assist the SEAMEO-member countries to identify and solve common problems
in TVET.

ASEAN Foundation was established in 1997 with the mission to promote ASEAN
awareness through people-to-people interactions. Major programmes include
ASEAN Digital Innovation programme in collaboration with Microsoft to provide
digital skills training for young adult aged 15-35; ASEAN Science and Technology
Fellowship for research to support the implementation of the ASEAN Plan of Action
on Science, Technology and Innovation 2016-2025.

Higher Education

ASEAN Citation Index (ACI) is a central regional database which was designed and
set up to index all the bibliographic records and the citations of all quality ASEAN
research outputs appeared in the ASEAN scholarly journals. While these research
outputs help solve local problems and serve the local research communities, they are
not published in English and are not indexed in the international citation databases,
where the rankers collate for university rankings. ACl is an attempt to tackle the issue
of knowledge and linguistic imperialism. This initiative was financially supported by
Thailand. It is envisaged that ACI, once grown and established, will be linked to the
international databases, such as Scopus and Thomson Reuter to increase the visibility
of the ASEAN research and improve rankings of ASEAN universities.

Viet Nam is also a member of many other ASEAN sectoral bodies and initiatives, such
as ASEAN university network, SEAMEO RIHED, SHARE, mobility programmes AIMS,
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ASEAN Quality Assurance network, ASEAN Qualifications reference framework,
ASEAN Mutual Recognition Arrangements (MRASs), including:

*  MRA on Engineering Services (9 December 2005);
* MRA on Nursing Services (8 December 2006);

*  MRA on Architectural Services and Framework Arrangement for the Mutual
Recognition of Surveying Qualifications (19 November 2007);

*  MRA on Medical Practitioners and MRA on Dental Practitioners
(26 February2009);

*  MRA Framework on Accountancy Services (26 February 2009) and subsequently
as MRA on Accountancy Services (13 November 2014); and

* MRA on Tourism Professionals (9 November 2012).

Viet Nam assumes the coordinator's role for this very project of ASEAN HRD
Readiness during their 2020 Chairmanship is another example of the country's
active engagement in region-building.
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5. Quality and Relevance of HRD/
LLL Provision

5.1. Results from the three surveys on the development of future skills

Three online surveys were carried out in July and August 2020 and a total of 311 valid
responses were received from a wide range of schools, TVET colleges and universities
throughout Viet Nam. Sample of each questionnaire is in the annexes.

Schools

109 responses were received from around 45 public and private, urban and rural
schools at primary (26%), lower secondary (29%) and upper secondary education
(36%) levels and from local government departments of education (9%) in Northern
Viet Nam (36%), Central Viet Nam (42%) and Southern Viet Nam (22%).

Among them were responses from 19 school principals or deputy principals (17%),
71teachers (65%), 9 career counsellors, mentors (99%) and 10 senior experts and directors
(9%) at the Department of Education of local governments in various provinces.

TVET

105 responses were received from around 40 urban and rural TVET junior colleges
and colleges in Northern Viet Nam (36%), Central Viet Nam (20%) and Southern
Viet Nam (449%). Amongst the respondents, there were 18 headmasters or deputy
headmasters (17%), 42 teachers (41%), 31 college students (30%), and 15 career
guidance counsellors (15%).

Teachers and students represent many diverse subjects and vocations ranging from
automobile engineering, mechatronics, welding, electrical engineering, informatics,
materials, construction, manufacturing, ship building, to mathematics, agriculture,
garment sewing, English, seafood processing, carpentry, accounting, and hospitality.

Higher Education

There were 97 comprehensive and valid responses from nearly 40 universities
and research institutes of which 51.5% are in Northern Viet Nam, 16.5% in Central
Viet Nam and 32% in Southern Viet Nam. For historical and social economic reasons,
the number of universities in the North is larger than in other regions. The responses
from faculty deans, bachelor programme directors account for 18%, lecturers - 37%,
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career guidance counsellors and mentors - 9%, and students in the final years of
their bachelor programmes - 42%. The lecturers and students represented a wide
range of disciplines, including bioscience, computer engineering, food technology,
sociology, construction, global value chain in agricultural produce, forestry, laws,
mathematics, software engineering, electronics, design and manufacturing, urban
planning, international business, machine learning, statistics and economics, Chinese
language and culture studies, English, finance and banking, hydraulic construction,
environmental science, etc.

5.2. Future skills in the school, TVET, HE curricula

School

The overall results show that all the future skills have been incorporated in school
curricula at primary, lower and upper secondary levels. As shown in the figure
below, ‘numeracy and literacy skills' are the most significantly incorporated in the
curricula with 53% of the responses confirming the ‘high and very high’ degrees of
incorporation, followed by ‘character qualities, personal straits and ethics’ with 38%
rated ‘high and very high’ degrees.

However, ‘problem-solving skills' and ‘foreign language skills’ are at the lowest degree of
incorporation in the curricula with 449 and 46% of respondents stating ‘quite low and low'.
ICT skills and STEM skills are also at relatively low degree of incorporation.

Figure 18: Future skills in school curricula
To what extent are future skills incororated in School curricula?

Green skills and

envionmental awareness % 3 ; ! ; 21% _
Problem-soloving skills ML ‘ ! : 30% AT
Character qualities, ethics |BEERS 1% -§%

Self-driected learning JBNEEA ! : : % T
Foreign language skills I3 30% GO %

Social skills EEEHEA 18% -

STEM skills JIE2 : : : 2% S

ICT-skills, digital literacy KR j j j 26% %

High-order cognitive skills, g5 ‘ : : 20% -

critical thinking : : : ! 2%:
Numeracy and literacy skills 20% ‘ : : : 6% az%
0% 20% 40% 60% 80% 100%

I Very High (100%)  mmm High (80%)  m Quite High (60%) Quite Low (40%) i Low (20%) [ None (0%)

Source: Dang HRD Viet Nam School survey, 2020

Almost all of these skills (except ‘green skills’) are included in the new school
curriculum (5 moral values and 10 core skills) introduced by MOET in December
2018. According to the National Assembly’'s plan, the latest deadlines to begin
to implement the new curriculum are the 2020-2021 academic year at primary
schools, 2021-2022 at lower secondary, and 2022-2023 at upper secondary schools.
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TVET

Generally, TVET curricula are designed to develop practical skills to prepare students
for the workplace. The results show that ‘character qualities and ethics’ and ‘green
skills and environmental awareness’ are incorporated in the curricula at the highest
level, with 48% and 43% respectively of the respondents rating at ‘high and very high’
degrees of inclusion. Four other skills including ‘self-directed learning skills, social
skills, ICT skills, and numeracy and literacy skills’ are also significantly incorporated
in the curricula with around 40% rating ‘high and very high'.

Figure 19: Future skills in the TVET Curricula

To what extent are Future skills incororated in TVET curricula?
Green skills and

envionmental awareness 28%, 20% L%
Problem-soloving skills 2% 0761 %
Character qualities, ethics : 35% 15% ‘2%
Self-driected learning 3% L) 8%
Foreign language skills 27% I 23
Social skills 3% b .
STEM skills 2% Com%
ICT-skills, digital literacy 29% 2% 9%
High-order cognitive skills, 3 3 ;
aitical thinking L : 26% i N
Numeracy and literacy skills 37% : o 18% 15901 %
0% 20% 40% 60% 80% 100%
mmmm Very High (100%) sl High (80%) Quite High (60%) Quite Low (40%) I Low (20%) . None (0%)

Source: Dang HRD Viet Nam School survey, 2020

However, ‘'STEM skills, foreign language skills and critical thinking skills” are not fully
incorporated in the curricula. According to the interviews conducted in August
2020, the reasons might be that the TVET curricula are outdated and narrowly
focus on particular skills of a specific vocation. The survey includes many soft skills,
of which some are ‘nice to have’ but may not be ‘necessary to have’, for instance,
foreign languages. TVET colleges normally attract less academically able students
at schools and within a fairly short duration of TVET courses, it is not possible to
develop all skills equally. Other reasons could be the limited quantity and quality of
teachers at TVET colleges who possess these skills.

Higher Education

The sample for the higher education survey has been carefully selected to ensure
representation of diverse geographical areas, academic disciplines, sizes and types
of universities (large and small, single disciplinary/specialist or multi- disciplinary,
public and private), as well as different tiers of universities (national, regional and
local, or with/without international/transnational programmes). The responses come
from teachers, course directors, heads of department, career guidance counsellors
(58%) and from bachelor students in the final year (42%).
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The results show that HE curricula of the surveyed universities have broadly
incorporated the key set of nine future skills as shown in figure below. However,
the extent of incorporation varies between 58% (problem solving skills) and 77%
(character qualities, ethics) counting the ‘quite high to very high’ degrees in the bar
charts below. Social skills, communication and teamwork skills have been a priority
in most universities surveyed and interviewed.

Onaverage, approximately 30% of the respondents believe that all 9 skills are neglected
in the curricula (see the yellow and blue parts on the right side of the charts below). In
particular, over 40% consider that problem solving skills are neglected. Furthermore,
STEM skills also need to be more significantly incorporated into curricula.

Figure 20: Future skills in HE curricula
Higher Education: To what extent are future skills incororated in HE curricula?

Green skills and

envionmental awareness 32% 21?{’ _?%
Problem-soloving skills : 8% 2GR %
Character qualities, ethics 37% 16% -I%
Self-driected learning 34% 21% .I%
Foreign language skills 36% 1% _
Social skills 39% 20% -z%
STEM skills w% 2% %
ICT-skills, digital literacy 4% 21% -
ot otthe sl o e
0% 20% 40% 60% 80% 100%
mm Very High m High Quite High Quite Low e Low Do Not Know

Source: QAD Viet Nam HE Survey, 2020

Green Skills and Environment Awareness

There are suggestions to include green skills and environment awareness into
both formal curricula extra-curricular activities. For example, as for the formal
curricula, adding a module on environment and human life as a mandatory option
(e.g. engineering or law on environment) or elective option for all other students
regardless of their main discipline. As for extra-curricula, setting up student
volunteer clubs to share knowledge and raise awareness of all students who wiill
in turn promote environment protection in their communities. Universities are to
become role models in reducing plastic waste, using energy-efficient buildings,
water-saving behaviours, recycling bins.
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Foreign Language Skills

Regarding foreign language skills, Vietnamese universities have introduced their
standard exit qualifications of foreign language skills upon graduation for all students.
These qualifications vary and some may not meet the requirements of employers.
According to the standards set by the National Foreign Language Project towards
2020, graduates outside the foreign languages specialising universities are required
to achieve a minimum of level 3 out of 6 on the Viethamese national framework
for foreign language skills (circular 01/2014/ TT-BGD BT). Many universities opted to
require level 3 of the Vietnamese framework as the minimum level upon graduation
of bachelor degrees. They use internal exams papers and the number of credits
obtained to issue transcripts to students, not the national certificate.

The Vietnamese level 3 is roughly equivalent to Bl level of the Common European
Framework of Reference for Languages (CEFR), which describes language ability on
a six-point scale (Al, A2, B1, B2, C1, C2) from Al-beginners up to C2 for those who have
mastered a language. The six levels can be grouped into three broad levels: Basic user,
Independent user and Proficient user in European definitions, whereas the Vietnamese
new national foreign language qualifications framework classifies them into Advanced,
Intermediate and Elementary levels as shown in the conversion table below.

Only 14 higher education institutions have been licensed to organise foreign
language exams and issue national certificates for exams takers, whereas there are
over 230 universities in the country. In recent years some universities without the
license to organise the national exams still require their students to sit the exams
and obtain the national certificates issued by the licensed language centres. Such
national certificates will help the students to meet the graduation criteria and the
foreign language requirement for civil servant jobs in the public sector.

Table 8: Vietnamese- European- Cambridge foreign language qualifications

Previous

6-level foreign Vietnamese :
language National FL Cambridge EFL f V!etnla mese
framework qualifications pIElonlanguage
qualifications

2 Level 6 Advanced level CPE

1 Levels (Cao cap) CAE

B2 Level 4 lintermediate level ~ FCE

Bl Level 3 (Trung cap) PET C

A2 Level 2 KET/Flyers

Elementary level
Al Level 1 (Socap) Movers A

Source: Dang's compilation
CPE: Certificate of Proficiency in English, CAE: Certificate in Advanced English, FCE: First Certificate in English, Cambridge English
exams A2 Key (KET).
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However, the opportunity to achieve a good level of foreign languages varies across
universities and across programmes. For example, some universities in Ho Chi Minh
city require their students in business and economics, laws, and engineering, to
achieve international certificates, such as TOEIC, IELTS, TOEFL for English, to meet
the requirements of the labour market. In reality, the provision of foreign languages
in the formal curricula is limited to 7 credits for the entire bachelor programme (1
credit is approximately 15 teaching hours in classroom, or 30 hours in laboratories
or group discussions). Students must take additional lessons at private language
centres in order to achieve the international qualifications.

For advanced bachelor programmes or transnational HE programmes, foreign
language is one of the admissions requirements. For instance, at the Vietnamese-
German university, all students are required to achieve a minimum of IELTS 6.0 at the
end of the first year in order to progress onto the second year. A respondent shares:

‘Developing students’ foreign language skills is one of the primary aims
of our programme as it falls within our mission of global integration and
internationalisation of higher education. In addition to the general English
programme, our students participate in a large number of courses in their
subject areas that are delivered in English from their second year onwards.
English is also encouraged as a language of communication on campus.
Students also have the opportunities to join exchange mobility programmes
and seminars with foreign students from universities and institutions that
have partnership with my university.”

Consequently, a dynamic market of foreign language classes has been created by
the combination of graduation requirements, international exchange programmes,
jobsin the public and private sectors, career promotion, national testing services with
a limited number of test centres in the name of quality assurance, and inefficient
provision of teaching and learning activities within the formal curricula.

5.3. Teaching and learning resources and the development of future skills

School

109 responses from all school levels confirm that textbooks play the most significant
role (83%) in supporting the development of future skills, followed by online
resources (69%), and laboratories or practical activities (59%).

The responses from primary schools alone show that textbooks are even a more important

resource (93%) for skills development, followed by online resources (57%) and equipment
and practical activities (54%). This suggests that a content-based teaching practice is
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more common at Vietnamese primary schools and there is a shortage of both playful
curricula and resources to give children opportunities to explore their learning through
play. The evidence of the LEGO foundation’s study in 2019 recommends that playful
learning supports the development of early literacy and numeracy skills while also
cultivating children’s social, emotional, physical and creative skills (Parker and Thomsen,
2019). A practical choice for Viethamese schools would be to adopt integrated
pedagogies as a more effective way to foster both holistic skills and content knowledge.
Teachers also need to be trained to design learning experiences as joyful, meaningful,
actively engaging, iterative and socially interactive processes for young children.

Figure 21: Teaching and Learning resources and skill development in schools
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The breakdown results at each school level show that the role of textbooks in skills
development tends to decrease as children grow, at lower secondary (82%) and
upper secondary level (69%). Online resources become the most important factor
for skills development at upper secondary schools (79%) whereas at lower secondary
level this figure is only 50%.

TVET

Figure 22: TVET teaching and learning resources and skill development
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Responses from TVET schools and colleges show that equipment, workshops and
practical activities are the most significant resources for skills development (81%),
followed by textbooks (80%) and online resources - 64%.

Higher Education

At the university level, all three types of resources contribute almost equally to the
development of skills of students. However, textbooks are still rated as the most
important resource (79%) followed by laboratory and practical activities (71%) and
online resources (70%).

Figure 23: HE teaching and learning resources and skill development

Higher Education: To what extent do teaching and learning resources support the development of future skills?
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In summary, textbooks still play the most significant role in skills development in
the entire education system, with the exception of upper secondary level where
textbooks (69%) are less important than online resources (79%). The online learning
during the covid-19 lockdown may have affected the answers to this questionnaire.
Anyhow, this finding invites further investment in diversifying teaching and learning
resources, for instance, training teachers who are capable of curating resources
for their classes and design playful learning activities, investing in equipment and
facilities for practical and experimental learning.

5.4. Digital technologies and innovative teaching and learning

In 2019, according to the World Bank, 68.7% of the total population of 96.2 million
are internet users in Viet Nam?, but not all of them use the internet for educational
purposes. The above statistics refers to the definitions of internet users who are
individuals who have used the Internet (from any location) in the last 3 months.
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The Internet can be used via a computer, mobile phone, personal digital assistant,
games machine, digital TV etc.

School

At the school level, 60% of the respondents think that digital technologies are used
in blended learning mode, but only 53% of the respondents believe that digital
technologies are used to deliver innovative online learning for school pupils.

In general, teachers and school headmasters are sceptical about online education
for younger age and there is an anti-online education sentiment among parents.

Figure 24: Digital technologies and Innovative teaching and learning in schools
To what extent are digital technologies part of innovative teaching and learing?
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In the TVET sector, digital technologies are modestly used to offer blended
learning programmes (47%) and online courses (41%). According to the interviews
conducted in August 2020, there are several reasons for the limited use of online
delivery. Firstly, TVET programmes generally require more practice and the use of
physical equipment, therefore it is not feasible to deliver them online. However,
digital technologies are used in the face-to-face teaching and learning. Secondly,
the majority of students at TVET schools come from poor families without or limited
resources and access to computer and the internet.
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Figure 25: Digital technologies and TVET innovative teaching and learning

To what extent are digital technologies part of innovative teaching and learning?
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Source: Dang, HRD Viet Nam TVET Survey, 2020

University

Digital technologies are more widely used in teaching and learning activities
at the university level. 71% of the respondents think that digital technologies are
part of blended learning courses and 68% - for online learning. The use of digital
technologies also varies across disciplines and geographical regions with different
infrastructure conditions.

Figure 26: Digital technologies and innovative teaching and learning in higher
education

Higher Education: To what extent are digital technologies part of innovative teaching and learning activities?
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Source: QAD Viet Nam HE Survey, 2020
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5.5. To what extent do assessments address “future skills”?

School

The statistical results of this question are consistent with the previous question about
the incorporation of future skills into the curricula. Numeracy and literacy skills (89%)
and character qualities and ethics (80%) are top of the list in terms of inclusion in
the curricula and assessment. Similarly, foreign language skills (54%), problem solving
skills (55%) and self-directed learning skills are at the bottom of the list.

It became clear from the comments in the online questionnaire that this question
was understood by the respondents in slightly different ways. In practice, not all of
these skills are listed in the school formal assessment formula. The core cognitive
skills (numeracy and literary skills, STEM skills) and moral character qualities, social
skills, foreign language skills are formally assessed in subjects such as mathematics,
sciences, Vietnamese language, citizenship education and foreign languages, other
soft skills have not been formally and systematically assessed.

Some teacher-respondents interpreted it as ‘how to pay attention to these skills
when assessing pupils’, others simply understood it as ‘to what extend their pupils
possess these skills. The latter understanding was more common. Therefore, the
data could be interpreted that school pupils have a high level of numeracy and
literacy skills and character qualities, but they have a low level of foreign language
skills, problem solving skills and self-directed learning ability.

44% of the respondents think that both foreign languages and problem-solving
skills of pupils are inadequate, 34 % think that self-directed learning skills are weak.
Approximately 30% of the respondents also think that STEM skills, ICT skills and
critical thinking skills are inadequate.

Figure 27: Assessment of future skills at school level
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Source: Dang, HRD Viet Nam School survey, 2020
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TVET

In the TVET sector, 109 responses show a slightly different overview of the skills
set. Problem-solving skills and self-directed learning skills are better than those
at school level. 70% of the respondents think that problem-solving skills of TVET
students are assessed to be strong whereas this figure is only 55% at school level.
77% of the respondents believe that self-directed learning skills of TVET students
are good compared to only 66% at school level. These findings also raise another
guestion as to whether the maturity of TVET students and the practical nature of
TVET programme influence the development of these two skills.

Figure 28: Assessment of future skills at TVET level
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Source: QAD, Viet Nam HE survey, 2020

Similar to the school survey results, ‘character qualities and ethics’ of TVET students
are assessed at the top of list with 88% high rating and foreign language skills are
at the bottom with 57%.

On a positive note, social skills are also among the top-assessed skills, especially 81%

for TVET levels and 78% for school level, followed by green skills and environment
awareness, 79% for TVET level and 73% for school level.
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Higher Education

Figure 29: Assessment of future skills at higher education level
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Source: QAD, Viet Nam HE survey, 2020

STEM skills and problem-solving skills of university students are assessed to be
at the bottom of the list (21% and 25% at high and very high levels respectively).
However, social skills (80%) and foreign language skills (75%) are on top of the
list and better than for TVET and school students. A remarkable difference is
that over 40% of all skills of university students are rated at just adequate level,
and worryingly around 25% of all skills are below the adequate level. The data
suggests an overall situation of mediocre skills levels of university students across
the disciplines and throughout the country.

5.6. Support services for students

School

Career guidance counselling (67%) and vocational orientation services (61%) are
available to the pupils at lower and upper secondary schools. However, many
respondents share that these services are not necessarily provided by dedicated
personnel at the school, rather they are provided through ad-hoc promotion events
organised in conjunction with TVET colleges or universities.

Internships and entrepreneurship courses are rarely available to school pupils except

from some extra-curricula activities, for example, M.\V. Lomonosov private lower and
upper secondary school in Hanoi organises career orientation workshops twice a year.
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Generally, the career guidance services and school-to-work transition support for
school pupils is limited. Historically, schools did not assume this responsibility and
were not allocated resources to provide such services.

Figure 30: Support services for school pupils
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Source: Dang, HRD Viet Nam School survey, 2020

TVET

TVET students are provided with very good career counselling services (87%),
vocational orientation (83%) and internships (92%), but entrepreneurship training
courses are less available (63%). The focus is placed on helping students to get a job
after graduation and less on creating their own job or start-up.

Figure 31: Support services for TVET students
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Many TVET colleges have an on-site job centre to provide information about the job
market and prepare students for job applications. Internships are compulsory in
TVET programmes and still the most effective way to gain experience, that increases
access to employment opportunities. Internships also enable TVET students to
make informed decisions on future jobs.

Higher Education

Career guidance counselling services (79%) and work experience/internships (93%)
are plentifully available to universities students, whereas entrepreneurship courses
(56%) are less available. Similar to TVET students, internships and work placements
during the study are seen as one of the most effective way to improve skills and gain
access to employment after graduation. According to the interviews conducted
in August 2020, two marked differences between TVET students internships and
university students internships are that a) university students are allocated time
for only one internship in their final year whereas TVET students may have more
internships, but in shorter periods every year due the practical nature of vocational
training; b) although many university departments have institutional partnerships
with companies, university students rely more on the personal relationships of their
supervisors with the companies providing internships whereas TVET colleges have
a centralised office to organise internships with partner companies. Internships
of university students are often linked to their graduation projects whereas TVET
internships are often ongoing practical training and sometimes paid jobs.

Figure 32: Support services for university students
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5.7. The permeability between TVET and higher education programmes

All the educational laws have provisions on the permeability between different
levels and between sectors of education, such as TVET and academic programmes,
non-formal continuing education and formal education. ‘Learners are not required
to re-learn the knowledge and skills acquired in previous education programmes’
(article 10, 2019 education law). The launch of Viet Nam Qualifications Framework
(VQF) in 2016 has also facilitated pathways between and within TVET and higher
education as shown in the figure below.

According to the TVET survey, most respondents contend that the legal framework
isin place, but mainly on paper. In practice, only a limited proportion of TVET college
graduates continue onto a university bachelor degree. There are many reasons for
this low uptake rate.

Firstly, many competent TVET graduates would be able to find a good job soon after
graduation and are not interested in continuing a bachelor degree.

Secondly, TVET colleges are not permitted to offer and award bachelor degrees, they
can only offer the training venue and contribute with some qualified lecturers. They
are required to establish a partnership with a university to design specific bachelor
curriculum of top-up 2-year programmes for TVET college graduates.

Thirdly, due to under-recruitment, the partner universities are not able to run a
programme regularly.

Fourthly, the majority of TVET students often come from families with low
affordability, hence university tuition fees become burdensome especially after they
have struggled to pay for 3-year TVET college programmes.

Fifthly, several interviewees of this study shared that TVET students do not see the
added value of such a top-up bachelor degree in the labour market. According
to the observations of our interviewees, TVET graduates may return to do the
top-up bachelor programmes after several years of working and their motives to
obtain a bachelor degree are more often to fulfil an administrative requirement for
promotion in the public sector rather than to improve professional skKills.
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Figure 33: The Viethamese Education System and pathways between levels
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5.8. The permeability between general education and TVET

One of the heated debates around TVET in the recent years in Viet Nam is the pathway
from lower secondary schools to TVET intermediate level and college diploma
training, better known as the ‘9+ programme’ which enable grade 9 graduates to
pursue vocational training and general education of upper secondary level.

Drawing on the established traditions of the German dual TVET and Japanese
KOSEN school model, Viet Nam has introduced a new tracking and sorting scheme
for pupils at the end of grade 9. Those pupils who are not highly academically
capable and/or are not interested in the 3-year general upper secondary education
(academic track) will be encouraged to admit to the TVET intermediate programmes
and receive tuition fee waivers from the government (TVET law 2014).

The 2014 TVET law and the 2019 education law permit grade 9 pupils to take several
options: a) TVET intermediate courses without any general education subjects. This
option has been offered for many years; b) TVET intermediate courses and 7 subjects
(or 13 subjects) of the general upper secondary alongside; c) TVET intermediate
courses and 4 subjects of the general upper secondary education alongside. The
pupils can study both TVET courses and general education subjects at the same
TVET college or they can also study the general education subjects at continuing
education centres. After the students have graduated from the TVET intermediate
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programmes and have completed the general upper secondary education subjects,
they are eligible to progress to the TVET college diploma level. They will be awarded
a graduation upper secondary education diploma if they successfully pass all the
national examinations for the general education subjects. Alternatively, they can
receive a certificate of attendance if they only finish studying the general education
subjects.

The objectives of this tracking scheme are to develop human resources through
TVET programmes and provide a trained workforce to meet the demands of the
labour market. However, the implementation of the scheme has encountered many
challenges one of which is the high drop-out rate, in some cases, between 30-50%
(Thanh Nien Newspaper, 8 July 2020; VTV9 documentary 26.12.2019). The main
reasons for such a high drop-out rate are a) the heavy workload of both TVET and
general education subjects compacted into two years. b) many students are less
academically able and not interested in the general education subjects but they
are under pressure of parents to obtain an upper secondary education certificate;
c) lack of career counselling and vocational orientation leads to un-informed choice
of trade, profession and low motivation for study, d) during the programme many
male students are obliged to join the compulsory military services because TVET
intermediate full-time students are not exempted from or cannot postpone the
military services, unlike the full-time college and higher education students.

MOLISA have launched various nation-wide information campaigns to promote
this scheme, and the awareness of the population about it has been improved.
However, raising awareness and educating the wider public are a continuous
process. Collective efforts must be mobilised from various stakeholders. In May 2020,
MOLISA was required by the Prime Minister (directive 24/CT-TTg) to design a pilot
TVET college programme for grade 9 graduates. Such an accelerated programme
would encompass the TVET intermediate level and the college diploma level. This
programme requires a closer and more effective collaboration between MOLISA and
MOET in terms of policy coordination, teacher training, curriculum development,
and career guidance counselling. From the parents’ and student’s perspective,
a dedicated one-stop-shop user-friendly website explaining this scheme and
handbooks tailored to specific local areas (cities, provinces) and professions would
be essential. More research on the tracking and sorting students at lower secondary
schools would be needed to devise home-grown solutions and prevent adverse
consequences leading to social injustice and long-term divisive social stratification.
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6. Engagement of the business
sector

6.1. Engagement of the business sector in HRD

As the demands for education have exceeded the public provision capacity, the
Vietnamese government also promotes diversity of education institutions and
engagement of the business sector through the main educational laws including
the 2019 education law, the 2018 higher education law, and the 2014 vocational
education law. The key term is ‘socialisation of education’” which refers to the
participation and engagement of individuals, organisations, commmunities and
businesses in the provision of educational services to meet increasing demands
of the population. The business sector's engagement takes different forms in
Viet Nam, including but not limited to the followings:

Table 9: Engagement of the Business Sector in HRD

Types of business
engagement

Investor and owner of Investment in establishing and upgrading educational

! education institutions institutions

Sponsor learning facilities and provide scholarships for
students as part of Corporate Social Responsibility or
as part of talent acquisition and corporate workforce
succession plans

Provider of scholarships,
2 donor/sponsor of equipment
and facilities

Collaborator in curriculum

development and delivery. Collaboratively develop new bespoke curriculum, improve
3 Skills assessment and existing programmes, set/revise skill standards, participate

examinations. Setting skill in assessment and evaluation of skills

standards

Provide internships for students, short-term training for
teachers, support temporary movement of researchers/
staff for research attachment

Short-term training for
teachers,

Participation in the governing board, university/college

5  Co-supervisor for interns . . . .
P council, National TVET council, Rector's Conference

Advisor/ Stakeholder in Commissioned research, consultancy, co-supervision of
Governance research, joint publications

Create new ventures, spin-offs, knowledge transfers,

7  Collaborator in R&D . ) : )
disclosure of inventions, patents, licenses

Partner in innovation and Workplace learning, continuing professional development,
knowledge transfer, non-formal learning, conferences, workshops

Source: Dang, 2020
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6.11 Investor and owner of educational institutions

The 2019 education law (article 54), the 2014 TVET law (article 51) and the 2018 higher
education law (article 16) stipulate that Viethamese and foreign individuals and
organisations have the right to invest in establishing private educational institutions
(school, college, university, centre). The business investors can approve the statute,
development plans and financial reports submitted by the council (the governing
board) of the education institution. The investors are also permitted to evaluate
the performance of the council, and lawfully elect, appoint, or dismiss members
of the council. The investors have the legal rights to decide on restructuring and
dissolution of their education institutions. In brief, a comprehensive legal framework
has been put in place to promote and regulate the business sector’s investment in
education at all levels.

The engagement of the business sector in HRD over the past decades may be seen
in the number of private education institutions presented in chapter 5. According to
the data in 2018, 440 private upper secondary schools accounts for 15% of the total
number of schools at this level and they have over 200,000 pupils (8% of all pupils
at this level). 65 private universities represent 27% of all universities. 677 private TVET
institutions represent 35% of all TVET providers.

The last three decades have witnessed a remarkable rise of corporation-owned
private universities. There was no private university in Viet Nam in 1987, today the
number is 65 of which many were established or upgraded with the investment of
domestic and international corporations.

Table 10: Examples of Viethnamese private universities with corporate investments

Year of
establishment

Main business

Universities .
investors

Main campus

Viet Nam National Textile and
Nguyen Tat Thanh  Garment Group (Vinatex) -
University one of the largest state-owned

companies in Viet Nam

Ho Chi Minh City 2005

FPT Group - the largest Hanoi, Da Nang,
2 FPT University information technology Ho Chi Minh city, 2006
service company in Viet Nam  Can Tho City

Vingroup - one of the largest

3 VinUni . . ;
private conglomerate in Asia

Hanoi 2019
Nguyen Hoang Group - an

international education Vung Tau city 2006
service provider

Ba Ria Vung Tau
University

Nguyen Hoang Group - an
5  Hoa Sen University international education Ho Chi Minh City
service provider

1991, university
status in 2006
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5 o Main business A Year of
Universities q Main campus q
investors establishment
Hong Bang Nguyen Hoang Group - an
6 International international education Ho Chi Minh City 1997
University service provider

Nguyen Hoang Group- an
7  Gia Dinh University international education Ho Chi Minh City 2007
service provider

8 Phg Xugn EQuesthoup = pr|yatg Hue City 2003
University educational organisation
Sovico Holding - a leading
Hoa Binh multi-sector business
9 . . group in Viet Nam (finance, Hanoi 2008
University : L
banking, aviation, real estate,
hydropower)
PHENIKAA group- a leading
Phenikaa company in manufacturing

10 and supplying quartz-based  Hanoi 2007

SN stones, environment-friendly
and hi-tech products
The Saigon .
n International The GrOL_Jp of Asian . Ho Chi Minh City 2007
) . International Education
University
12 B_r|t|sh SN 100% Foreign investment Hung Yen 2009
Viet Nam
RMIT Viet Nam
(the Royal )
13 Melbourne 100% Foreign investment Ha.r10|'and .HO 2000
. Chi Minh city
Institute of
Technology)
Fulbright
14 University Viet 100% Foreign investment Ho Chi Minh City 2016
Nam
15 Ha'Hoa'Tlen Dang Le Hoa Qroup -a stgel Ha Nam 2007
University and construction corporation

Source: Dang's compilation, 2020

Good practice

Established in 2006 pursuant to the Prime Minister's decision (208/2006/
QD-TTg), the FPT university is the first Viethamese university fully funded and
founded by a private business corporation. One of its principal mandates
is to provide a well-qualified workforce for the development of its founder,
the Corporation for Financing and Promoting Technology (FPT) - the largest
IT and Telecommunications Group in Viet Nam. The university currently
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has 36,000 students of which 1000 international students from 20 countries;
1,400 academic and administrative staff at four campuses in the north, centre
and south of Viet Nam.

FPT university offers a range of study areas including software engineering,
information security, mathematics, computer science, graphic design,
multimedia communications, architecture, business administration,
hospitality management, foreign languages (English, Japanese and Korean).

FPT is also the first university in Viet Nam to be awarded a 3-star overall
rating by QS world university rankings, with 5 stars in teaching, employability,
facilities and social responsibility. 98% of their students find a job within
3 months after graduation and 15% of graduates work overseas in the US,
Japan, Germany, England, Singapore, Australia, etc.

FPT Group also established vocational training colleges (FPT polytechnics),
FPT high schools, primary schools, the FPT online university (FUNiX) and
English language centres throughout Viet Nam.

Source: FPT website

Legal framework and quality assurance

On the one hand, the state promotes the business sector's engagement and
investment in higher education, it also introduces new legal requirements on
accreditation and quality assurance, on the other hand. For example, there are
11 criteria in the accreditation process that all private universities must meet. The
government substantially raised the minimum level of charter capital from VND 15
billion in 2005 to VND 1,000 billion (c.a. USD 44 million) in 2017 in order to obtain
a licence to establish and operate. Furthermore, each university is required to own
a minimum of 5-hectare campus and minimum of 25 sgm per student after 10
years of operation (article 87, 46/2017/ND-CP). These can be burdensome or even
unrealistic for many urban private universities.

The stringent requirements are seen as restrictions on opening new private
universities, but consequently lead to mergers and acquisitions in the corporate
world. Many small universities previously founded by a group of individuals would
give corporations different incentives to get involved in higher education. Some
corporations opt to co-invest in upgrading infrastructure of private universities to
attract students and enhance quality of teaching and learning. The mergers of
Nguyen Hoang Group and each of the four private universities (Hoa Sen, Hong bang,
Gia Dinh, and Ba Ria-Vung Tau) exemplify strong engagement of the business sector
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in education. Nguyen Hoang owns 10 education institutions including kindergarten,
international schools, and universities in 18 cities and provinces.

Other corporations choose to acquire and/or restructure the universities to focus
on training and upskilling human resources for their business. Phenikaa university
is a case in point. Phenikaa corporation acquired the then Thanh Tay university in
2017. Not only was the name changed to ‘Phenikaa university' but also the focus
was shifted towards providing qualified workforce for their corporate growth. The
figure below illustrates Phenikaa’s commitment and vision for its university in the
eco-system of the group.

Source: Phenikaa's website?

Lessons learnt

The Vietnamese private university sector is still building trust of the public and
navigating the changing landscape of higher education in Viet Nam. There was no
shortage of unsuccessful stories and malpractice in private universities. For example,
Ha Hoa Tien University was built by a steel and construction corporation in 2007
with a total investment of USD 67 million in Ha Nam Province. The university aims
to train 20,000 students from Ha Nam province and the Red river Delta region.
However, due to under-recruitment and inefficient management, the university was
transferred in 2016 to the Ministry of Public Security to repurpose for its own HRD
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programmes. Therefore, the business sector's engagement has also been seen as
commercialisation of education and often associated with low quality of graduates.

The Prime Minister's decisions issued in 2017 (46/2017/ND-CP) and 2018 (135/2018/
ND-CP) (on establishing a new educational institution, licensing education and
training provision, suspending operations, mergers and dissolution of educational
institutions) and the amended higher education law in 2018 have increased many
financial requirements for investors. This legal framework has, in essence, paved the
way exclusively for large conglomerates to engage in education and considered their
corporate reputation and financial clout as safeguards of quality. In other words, the
fundamental market principles were utilised to restructure and remap the private
higher education landscape in Viet Nam.

6.1.2 Sponsor of scholarships, internships and learning facilities

a) Sponsoring equipment and learning facilities for students as part of Corporate
Social Responsibility

Canon Viet Nam: ‘Giving back to the community’

Guided by its corporate philosophy ‘Kyosei’ - ‘living and working together for
the common good of the community’, Canon Viet Nam has cooperated with
the Ministry of Education and Training to carry out various projects such as
‘Friendly schools’ and ‘Canon - for the next generations’. During 8 years (2009-
2017) Canon has built many new classrooms and provided modern learning
facilities for pupils in 57 disadvantaged schools across the country.

b) Providing scholarships and sponsoring educational activities
As part of their talent acquisition strategies, many companies collaborate
with TVET colleges and universities to select students in the final year of their
programmes and offer scholarships and internships

Samsung Display Viet Nam has signed a comprehensive partnership
agreement with Hanoi Electromechanical Vocational College to recruit
students who are completing the second year of the 3-year college
programmesin mechatronics, industrial electrical, electronicsand information
technology. The candidates attend two rounds of selection (written test and
interview) to compete for a number of scholarships worth of VND 5 million/
each (equivalent to the tuition fees for 5 months of the third year) and a paid
internship at the company for 5 months in their third and final year.
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6.13

Collaborator in curriculum development and programme delivery

Joint programme

Another form of business involvement in HRD is to create a tri-party agreement
between the company, the training provider (TVET college/ university) and the
student as part of talent acquisition and workforce succession plans of the company.

In this arrangement, the training provider recruits and trains students, the
company sponsors the programme by partially covering tuition fees, stipends,
offering internships, co-delivering training and employing graduates. The

level of sponsorships varies across partnerships.

In May 2020, VinFast - a Vietnamese electrical moped and car manufacturing
company, a member of the conglomerate VinGroup, has signed partnership
agreements with five TVET colleges to provide dual vocational training
programmes in mechatronics and automobile engineering.

VinFast and the five colleges (Hanoi Electromechanical Vocational College,
Hanoi Industrial Vocational College, Hue Industrial College, Ha Tinh College
of Technology, and Ly Tu Trong College in Ho Chi Minh City) will co-develop
bespoke curricula which must meet the quality assurance standards set by
the TVET law and deliver the learning outcomes required by VinFast.

The programme consists of two 15-month phases which take place first at
the colleges and then at Vinfast training centre leading to a college diploma
(applied engineer). The eligible students nominated by the colleges upon
completion of the first phase will have to pass the selection round of Vinfast
to progress to the second phase which takes place at the well-equipped
training centre of Vinfast in Hai Phong.

Vinfast offers each student a subsidy covering lodging, travels, health insurance
and tuition fees in the second phase. Vinfast also provide additional quarterly
scholarships for high achieving students. Graduates of the dual programme
will be awarded an applied engineer diploma by the colleges and a Vinfast
certified technician certificate.

The Dual programme expects 150 students in the first cohort starting in
September 2020.

Source: Vingroup website=+
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In practice, the partnerships between TVET colleges or universities with
the business sector are faced with many challenges, according to the
interviews conducted for this study.

Firstly,in most cases, the company masters/supervisors are busy and perhaps
not interested in curriculum development, and colleges/universities also
view curriculum as their own domain. In an interview in August 2020,
the director of the academic affairs department at a college in Can Tho
city shared that it is unrealistic to invite busy supervisors of a company to
conduct assessment of student’s projects unless the student spends 30% of
time in the company. In some cases, the company supervisor's comments
on student internships may serve as indirect feedback on the curriculum.

Secondly, companies are mainly interested in a training partnership if they can
‘cherry pick’ the best students to offer internship and employment, but the
best students have many options and may not want to commit to a single pre-
defined employer.

Thirdly, internships, especially the regular internships for TVET students, could
sometimes conceal exploitation of cheap labour. in August 2020, a vice rector
of a TVET college during the interview for this study shared an example of how
hundreds of garment sewing students were required to work in peak time of the
sponsoring company.

Participating in skills assessments and setting skills standards

Since 2015 the Directorate of Vocational Education and Training (DVET)
has been implementing Decree 31/2015/ND-CP and Circular 56/2015/TT-
BLDTBXH regarding the assessment of vocational skills to validate and certify
the occupational levels of workers from level 1to 5 according to the National
occupational skills framework. DVET has developed 191 sets of occupational
skills standards, created a test bank for 82 occupations and granted
licenses to 41 entities which have the facilities and capacity required for the
assessment services for specific occupations and at specific levels.

There were almost 50,000 workers participating in the assessment as of
December 2019 and the figure is set to rise in the future. Thus, the demand
for qualified assessors also increases. Apart from the qualified assessors who
are lecturers at TVET colleges, many assessors are experienced professionals
working in various industries. For example, the assessors in hospitality and
hotel services were in high demand. However, according to the interviews



conducted in August 2020, these licensed assessors are not given enough
incentives and recognition to participate in the assessment and validation.

In order to benefit from their expertise, DVET may need to consider some
incentives, such as entitlement to take time off work to participate in the
assessment and validation events, better remuneration, involvement in
developing occupational skills standards, certificates of recognition for
their contribution, setting up associations of licensed assessors to exchange
experiences and good practices.

6.14  Support for continuing professional development of teachers

Pursuant to circular 07/2017/TT-BLDTBXH (article 7) all TVET teaching personnel is
required to conduct a work placement or job shadow at a business or a relevant
professional entity for at least 2 weeks annually. Some TVET colleges have agreement
with companies to send teachers for practical experiences and familiarisation with
new equipment and technologies, often together with student’s internship periods.
However, many teachers do not receive adequate support and struggle to organise
their work experience or job shadow to meet the professional development
requirement. In some cases, the companies and/or the teachers do not take this
requirement seriously enough, therefore the learning is superficial.

6.1.5 Engagementin governance

The TVET law, higher education law and related circular (46/2016/TT-BLDTBXH)
and decree (70/2014/QD-TTg) require that at least 20% of the college council or
university council members (minimum 15) are external members, who are working
in education, science, technology, business related to the mandate of the college or
university. All college councils and university councils involve representative(s) from
the business sector (public or private).

6.1.6 Collaborator in R&D

Due to the historical separation of research from education, research was within
the remit of research institutes and universities focused on teaching and training a
workforce for the planned economy (Salmi & Pham, 2019). Hence there has been a
lack of research connections between universities and the business sector. If there
were research projects, they were often commissioned by the government and
universities were not expected to ‘sell’ their research.
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The Vietnamese- German university (VGU) is a new public university which
maintains a network of approximately 50 companies with whom it cooperates
in talent development, such as industrial scholarships, internships and work
placements for bachelor and masters’ students, in joint research projects
and technology transfer. Amongst these partners are leading companies
such as Adidas, Bosch, Intel, and many established business membership
organisations, such as the Viet Nam Chamber of Commerce and Industry
(VCCI) and the German Business Association.

VGU has the advantage of working with different German universities to form
consortia for different disciplines and provide co-supervision of research projects.

6.17. Partner in innovation and knowledge transfer

In the last two decades, less than a handful of universities invested resources in R&D
and actively look for business partners for development and knowledge transfer.
TVET colleges traditionally have stronger links with industries for small scale applied
researches. Some TVET colleges have recently developed capability to carry out

more R&D activities and knowledge transfer.
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Hanoi University of Technology (HUST) has the most patents and industrial
solutions among Vietnamese universities, but its technology transfer activities
are of limited scale. In 2019 the university had 19 patents but the revenue
generated from technology transfer is insignificant. Drawing on experiences
of advanced countries and of HUST's Bach Khoa Holdings since 2008, HUST
is setting up a new technology transfer office (TTO) which will work with the
business sector to support researchers in commercialising research results,
negotiating intellectual property rights with industrial partners. This TTO
model, the first of its kind in the Vietnamese university system, places research
impacts and industrial partners much earlier in the research processes
and support scientists all the way. HUST also set up a special private fund
called ‘Bach Khoa Fund’ which will enhance the financial autonomy of the
university and bolster the TTO's development. The Fund has already received
strong support from HUST alumni co-investors and their companies. The TTO
is expected to be launched in late 2020.

Source: Dang's interview with HUST representative and HUST's website


https://en.hust.edu.vn/quick-facts
https://vgu.edu.vn/

In Viet Nam universities and colleges are managed vertically by their line managing
ministries as well as by MOET and MOLISA. In terms of education quality standards
and confermentofdiplomas,all TVET collegesand 4 TVET teacher training universities
are in the remit of MOLISA, all other universities are in the remit of MOET. However,
the type of ownerships (public/private) and governance structures of colleges and
universities also add complexity to their partnerships with the business sector. For
example, if a college or university is sponsored and governed by a corporation or
a specific ministry (e.g. Ministry of Agriculture and Rural Development, Viet Nam
National Administration of Tourism, Ministry of Transport, Ministry of foreign affairs,
etc), their main mandate is to provide trained labour force for those specific
economic sectors defined by the sponsoring corporation and governing ministry.
Therefore, the business partnerships are often ‘in-house’ and ‘pre-defined’, thus the
power relations are asymmetric and to the detriment of the autonomy of colleges
and universities. Furthermore, the classification of universities and colleges in
Viet Nam by MOET and MOLISA, in essence, creates domestic rankings that also
determine the level of their resources and consequently influence their partnerships
with the business sectors. A just and consistent supporting mechanism coordinated
amongst MOLISA, MOET, other sponsoring ministries and local government would
be necessary to build a fairer playground for all involved.

6.1.8 Provider of lifelong learning for staff and in-company HRD

In-company staff training in various forms have been offered for years, but only in the
pastdecade thiskind of training has been better recognised and professionalised. Many
large companies have established their own training centres or residential academies
or institutes to provide professional and personal development opportunities for their
own employees as part of the talent acquisition and retention strategies.

VietinBank Training School

Viet Nam Joint Stock Commercial Bank for Industry and Trade (VietinBank)
is the first bank in Viet Nam that opened its own Training School for Human
Resource Development in 1997.

Today VietInBank is one of the largest banks in Viet Nam with about 23,000
employees working in the headquarters and a network of subsidiaries and
branch offices in all cities and provinces in Viet Nam, subsidiaries in Lao PDR,
Germany, and a representative office Myanmar.

VietInBank collaborated with Aon Hewitt Singapore in 2014 to develop a
‘VietinBank Competence Framework’ describing a range of competences that
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are applied to multiple occupational roles within the bank. Each competence
defines expected performance and behaviours at different levels. This
competence framework serves as a means by which the bank communicates
which behaviours are required, valued, recognised and rewarded in specific
occupational roles. It ensures that employees have a common understanding
of the bank’s core values and the expected excellent performance behaviours.

Building on the competence framework, the School developed a training
master plan by identifying skills gaps, assessing training needs of employees
at different levels, developing courses and diverse development activities for
different roles to meet the fast changing demands of the bank’s business
development and technological advancement.

The School offers various training options ranging from Induction course for
new employees, on the job training for junior staff, continuing professional
development courses for heads of departments, to leadership training for
directors and deputy directors of branch offices and subsidiaries. The School
also works with external experts and university academics to deliver some
specialist training courses.

On the job training is offered to employees at all branch offices through
a combination of 70% task performance, 20% tutorials, mentoring and
feedback by supervisors/line managers at the workplace, and 10% classroom
training. The academy publishes a Handbook for on the job training, which
introduces 8 training methods: creating a learning and knowledge sharing
culture, task delegation, guidance and coaching, classroom-based workshops,
internal assessment, role plays, job swap/rotation, and mentoring dialogue.

Besides the professional banking courses, transferable soft skills development
courses, such as customer care skills, presentation skills, negotiation skills,
conflict managementskills, coaching skills, are also on offer to staff. Furthermore,
the school also cultivates pedagogical skills of in-house trainers and creates
a pool of certified trainers who have a wealth of professional experience and
expertise. The training courses often analyse internal and confidential case
studies, therefore having in-house trainers are invaluable assets.

Source: Dang's interview with VietinBank in August 2020



6.2. HRD-related services of business membership organisations
6.21 Viet Nam Chamber of Commmerce and Industry (VCCI) and SMEs HRD activities

Smaller companies without their own training centres benefit from the membership
in business associations. There are several types of business membership organisations
in Viet Nam and they operate in different models and for different goals.

The most established national organisation is the Viet Nam Chamber of Commerce
and Industry (VCCI) representing its members - businesses, entrepreneurs, and
business associations since 1963. Unlike other business membership organisations
whose statutes are approved by the Ministry of Home Affairs, VCCI's statute was
approved by the Prime Minister.

Although VCCI is a non-governmental organisation (Decision 2177/QD-TTg, §31), it is
managed by the state authority and the leaders of VCCI are civil servants. The current
president of VCCI has been in post since 2003 and a member of the parliament in four
consecutive terms. This special position provides an important channel for VCCI to raise
the voice of the business sector. Besides the membership fees and revenue from issuing
certificate of origin for export products of Viet Nam, VCCI also receives the government
fund for business promotion and human resource development activities.

The VCCI's Membership and Training Department and Small and Medium Enterprise
Promotion Centre offer regular training activities to businesses with priorities
given to its members. These activities are continuing professional development
opportunities ranging from half-day seminars to overseas market scoping visits and
business delegations accompanying the state leaders to partner countries.

Training courses are designed to meet the skills development needs of members
and to promulgate new laws, policies and international trade agreements. For
example, practical courses such as contract drafting skills and dispute resolving
skills, digital skills for SMEs, leadership and management in the industry 4.0 era,
how to increase exports to the EU market and benefit from the EU-Viet Nam Free
Trade Agreement (EVFTA).

According to the VCCl's estimation, there are approximately 450 business
associations/ sectoral membership organisations, which also offer training and
development opportunities for their members. These associations often comprise
enterprises in the same business sector or profession, such as seafood producers,
real estate developers, bankers, logistics or in a specific geographical location, such
as association of SMEs in Ho Chi Minh city.
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Here are some examples:

Viet Nam Cooperative Alliance founded in 1961, promotes the development of
cooperative and the cooperative economy, supports policy formulation around the
cooperative sector, and represents the rights of over 7000 members.

*  Viet Nam Leather, Footwear and Handbag Association (1989)

*  Viet Nam Banks' Association founded in 1994 has over 53 member-banks and
financial companies.

* Viet Nam association of seafood exporters and producers (1998)

*  Viet Nam Steel Association (2001)

*  Viet Nam Electronic industries Association (2000)

*  Viet Nam Cotton and Spinning Association (2010)

*  Viet Nam National Real Estate Association (2015)

*  Viet Nam Young Entrepreneurs Association has 9,000 members and 66 chapters
* Association of Small and Medium Enterprises in Rural Occupations in Viet Nam
In order to grow sustainably together, sectoral HRD plans in these associations could
be devised and implemented as a core benefit for members instead of offering
training activities on a commercial basis.

6.2.2 Government support for SMEs HRD activities

According to the resolution 39/2018/NB-CP issued by the government on 11 March
2018 and Circular 49/2019/TT-BTC issued by the Ministry of Finance, SMEs are
entitled to the state financial support for human resource development, including:

*  Support for induction training and business management;
*  On-the-job training for staff working in manufacturing and processing industries;

* Short vocational training courses for employees at elementary level or any top-
up course under 3 months.

The funding for HRD comes from the government budget (central and/or local
governments), partial contribution of SMEs and individuals/employees, and other legal
partners or sponsoring organisations. In order to access this funding, training providers
(e.g. VCCI) are required to prepare costings following the template and items defined
by the ministry of finance for each training event or course. The government funds are
transferred directly to the training providers, not to SMEs nor to employees/participants.
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Support for induction training and business management

The government budget covers 100% costs (travels, lodging, venues, fees of trainers,
materials, assessments, etc) of induction training for business start-ups; up to 70%
for business management at elementary level, and up to 50% for advanced level
management.

The training providers must use the following formula to calculate the tuition fees of
each participant per course:

Total costs of a course - government funds - sponsorships (if any)
Total number of participants of the course

Tuition fee =

Tuition fee must be borne by the participants or their companies. However,
employees of disadvantaged regions and of female-led companies receive tuition
fee waivers and the training providers will receive the tuition fee sponsorships for
these participants from the government budget.

On-the-job training for staff working in manufacturing and processing industries

The government fund covers one time per year, 50% of the costs of an on-site and
on-the-job training programme for staff working in manufacturing and processing
industries. This may include also training activities taking place overseas.

Short vocational training programmes for SMEs’ employees

Circular 32/2018/TT-BLDTBXH provides guidance on the government financial
support for SMEs employees. Each eligible employee can receive one-time tuition
fee waiver of maximum VND 2 million per short vocational training course. The
employee and/orthe SME (employer) must cover the remaining costs of participation.

6.3. Key priority economic sectors and HRD strategies

Over the past two decades, Viet Nam has developed four key economic regions
(KER) aiming to utilise the resources and advantages of each geographic region. The
KER are Northern, Central, Southern, and Mekong Delta.

According to the Ministry of Planning and Investment, in the period of
2011-2019, the gross regional domestic product (GRDP) of the four KER increased
by an annual average of 7.25%. The GRDP of these four regions accounted for
70% of the national GDP?°.

The Northern Key Economic Region comprises seven cities and provinces including

Hanoi, Hai Phong, Quang Ninh, Hai Duong, Hung Yen, Vinh Phuc, Bac Ninh. In
this region, the capital city of Hanoi is the political, cultural, economic, scientific
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centre. There are two airports in Hanoi and Hai Phong, two sea ports in Hai Phong
and Quang. Priority sectors include high-tech industries, R&D and innovation hub,
advanced manufacturing, electronics, services, banking and finance, and logistics.

The Central Key Economic Region?® includes five provinces Da Nang,
Thua Thien-Hue, Quang Nam, Quang Ngai, and Binh Dinh. The priority sectors
include ocean economy, marine ecosystem, automobile industry, transport services,
tourism development in the Central and the Central Highlands.

The Southern Key Economic Region?” comprises Ho Chi Minh City, Binh Duong,
Ba Ria-Vung Tau, Dong Nai, Tay Ninh, Binh Phuoc, Long An, and Tien Giang. The
region is a leading zone for advanced manufacturing and attracting investments
in knowledge-based and high-tech industries and services. The key sectors include
electronics, software, IT, telecom to build up value chains. Ho Chi Minh city, the most
important financial and trading hub of the entire country, focuses on service sectors
such as finance, healthcare, education, logistics and tourism.

Mekong Delta Key Economic Region?® comprises Can Tho City, An Giang,
Kien Giang, Ca Mau provinces. The priority sectors focus on hi-tech agriculture,
produce exports, food processing industry, tourism hub on Phu Quoc island,
sustainable development projects in response to climate change in the Mekong
Delta region.

By the end of 2018, there were 27.7 million workers working in the KERs,
accounting for 50% of the national total workforce, concentrated in the Southern
and Northern KERs?°.

These four key economic regions, the potential relocation of international companies
from China to Viet Nam, and the EU-Viet Nam Free Trade Agreement that came into
effect on 1 August 2020 create both opportunities and challenges for Vietnamese
human resources. In order to build a new height in the context of international
integration, Industry 4.0 and in the post-COVID world, it is necessary to devise new
HRD strategies in the short and long terms.

76



Human Resources Development Readiness in ASEAN | Viet Nam Report

7 Conclusions and
Recommendations

Viet Nam’s achievements in HRD/LLL in the past decade have been remarkable, it
ranks 48 out of 157 countries on the human capital index, second in ASEAN behind
Singapore (World Bank, 2020). Viet Nam reaffirms its commitment to upgrading
the skills of the workforce to create productive jobs at a larger scale in the future.

This research studies the HRD Readiness of Viet Nam by examining policies
and practices in general education, TVET and higher education with a focus on
(1) inclusiveness, access, and attainment, (2) future skills development, (3)enabling
structures, and (4) engagement of the business sector.

This report offers analyses and recommendations for education institutions,
businesses as well as policy makers in the implementation of the ASEAN HRD
Declaration and its Roadmap towards 2030.

Key findings and recommendations

A-HRD readiness gap

The survey of opinions of senior ministerial officials, researchers, national and
international experts shows noticeable gaps between expectation and realisation
in HRD culture, inclusiveness, enabling structures, future skills, professionalisation of
teachers, and the business sector's engagement. For example, 81% of respondents
view the business sector's engagement in HRD as vitally important, but only 24%
believe that this has been highly achieved. The discrepancies between the desired
outcomes and current achievements in each area indicate the ‘HRD readiness gaps’
of Viet Nam. This report focuses on the above four areas of interventions where the
gaps are greater.

B-Inclusiveness, access and attainment (Outcome 2 in the Roadmap)
1. Access and attainment in general education
Although Viet Nam'’s literacy rate and basic education enrolment rate have become

high (98%) in the recent decade, the mean years of schooling (MYS) was only 8.2
years, which is considerably lower than that of the Philippines (9.4), Malaysia (10.2),
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Singapore (11.5), the United Kingdom (12.9), Germany (14.1). One way to improve and
sustain inclusiveness is to increase the MYS. Stronger economies have higher MYS.

To increase access, net enrolment, and also attainment of
pupils at lower secondary education (LSE) schools, especially in the disadvantaged
areas, with a view to making LSE compulsory like Singapore.

To create the post of career guidance counsellor in the
personnel structure of every lower and upper secondary school. Career counselling
should be an item on the agenda of all school councils. To set up networks of
counsellors to exchange knowledge and experience.

To design systematic and sound methods for collecting data
on enrolment and attainment of pupils who follow the general upper secondary
schools and the vocational 9+ route.

2. Gender-responsive TVET system

Gender stereotypes persist in Viet Nam, especially in TVET. A gender stereotype
is very harmful as it limits the capacity of women and men to develop their
personal attributes and professional skills and to make decisions about their TVET
programmes and career plans. Gender-responsive TVET helps build an inclusive
workforce.

To offer free-of-charge introductory sessions and short bridging
courses with work experience for students to try the vocations that traditionally
are ascribed to the other gender. To provide incentives (e.g. reduced tuition fees
or subsidies for accommodation) for students who select and complete TVET
programmes for which TVET colleges can normally recruit students of one gender
only.

To disseminate good practices of gender-responsive TVET
and improve collection of labour market and TVET relevant data disaggregated by
gender, age groups, geographical areas, religions, etc. to inform policy-making and
change the public perception and attitude.

3. Recognition, Validation and Accreditation (RVA) of non-formal learning
Continuing education and lifelong learning has been institutionalised and
documented in various laws of Viet Nam. In addition to the widened access, RVA is
an important instrument to improve inclusivity and social fairness.
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To diversify the methods of assessment beyond the dominant
formal examination format. To encourage the licensed assessors to continually
learn from good practices nationally and internationally. To produce handbooks,
guidelines, webpages with frequently asked questions (included in the new website:
kynangnghe.gov.vn) about the RVA processes for individuals and for employers to
increase trust and confidence in RVA.

4. Inclusiveness and access for people with disabilities

According to the 2019 population census, Viet Nam has 3.6 million people with disabilities
(3.7% of the population) of which half a million are children as per UNICEF estimation.
Experiences from many countries show that inclusive education can lead to better
learning outcomes for all children and promote compassion and social cohesion.

To provide inclusive education as the main mode of education
for children and youth with disabilities as stated in the 2019 education law. Instead of
dedicating limited resources to expanding residential institutions, more investment
should be put in providing services in the most integrated settings by ensuring
that mainstream schools at all levels admit, teach, and empower children with
disabilities. To improve learning and teaching resources (audio, braille materials,
etc.), physical accessibility to public buildings, public transport, teacher's skills. To
promote the use of respectful and inclusive language when talking and writing
about disabilities.

C-Future skills development (Outcome 3 in the Roadmap)

Drawing on the analysis of three surveys with 345 responses from ministerial officials,
experts, principals, teachers, lecturers of around 45 schools, 40 TVET colleges and 40
universities throughout Viet Nam, it became clear that future skills should be more
appropriately and significantly included in the curricula and in the assessments of
students at all education levels.

The set of ten key skills includes: numeracy and literacy; high-order cognitive skills,
critical thinking; ICT-skills, digital literacy; STEM skills, social skills, foreign language
skills; self-directed and self-motivated learning; character qualities, ethics; problem
solving skills; and green skills and environment awareness. Almost all of these skills
(except ‘green skills’) are included in the new school curriculum (5 moral values
and 10 core skills) introduced by MOET in December 2018. Viet Nam begins to
implement the new curriculum in the 2020-2021 academic year at primary schools,
2021-2022 at lower secondary, and 2022-2023 at upper secondary schools.
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The overall results of three surveys show that ‘character qualities, personal traits and
ethics’ are included most significantly in the curricula and also assessed to be very
highly achieved by students, followed by ‘social skills’ and ‘green skills'.

At schools, self-directed learning, foreign languages, ICT & digital skills and problem-
solving skills are assessed to be the least developed. At TVET colleges, foreign
languages, STEM skills, critical thinking and problem-solving skills are the least
developed. At universities, STEM skills, problem-solving skills and green skills are the
least developed.

In terms of teaching and learning resources, skills development is heavily dependent
on textbooks whereas equipment, laboratories and online resources (material,
videos, games) are less used. Career guidance counselling services and internships
are more available at TVET colleges than at schools. Entrepreneurship training is
much less available in all settings.

Permeability within the TVET system from the intermediate level to college diploma
is high, but between TVET college diploma to university bachelor is very low. The
pathway from general lower secondary schools to TVET colleges is faced with high
drop-out rate within the first year.

To increase investment in learning and teaching resources,
such as laboratories, equipment and ICT infrastructure, educational toys to diversify
learning activities, add playfulness and joyfulness to learning and support the
development of multiple skills.

To provide more opportunities and innovative teaching
methods for pupils to learn foreign languages at school age. To strengthen key
skills and competences in TVET curricula and provide more teaching and learning
resources for students to acquire those future skills. To promote work-based learning
with internships and skills development for higher education students.

To set up a special Taskforce on the “9+ programme”, which could
be situated within the National Council for Education and HRD. To create a user-friendly
website about the 9+programme with dedicated sections for pupils, parents, teachers,
counsellors, policy makers, etc. To carry out longitudinal researches about the long-term
impacts of the 9+ programme, study the reasons for drop-outs, different pedagogies for
initial teacher training, continuing professional development for teachers.
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To collect skills requirements from job advertisements and
data from graduate employment tracking surveys to build an inventory of skills and
examine skills demands from employers. Artificial intelligence and big data analysis
can be used to define new job profiles in different sectors. This up-to-date skills
intelligence will be helpful for curriculum development and programme design at
TVET and higher education institutions.

To promote lifelong learning (continuing education, workplace
learning) for re-skilling and upskilling of workers in SMEs, the informal economic
sector, and the industries that have been seriously affected by the Covid-19
pandemic and the workers need to change jobs (e.g. tourism, hospitality, garment
manufacturing, aviation). Tripartite cost-sharing between the state, employer and
individual or educational loan could be policy options.

D-Enabling structures (Outcome 5 in the Roadmap)
The enabling structures in this report refers to a) the legal framework for HRD, b)
government agencies c) research knowledge about the labour market development.

Although HRD is visible in legislation, policies and plans, it
is recommended to further enhance the inter-agency coordination, cross-sectoral
cooperation, and e-government.

1. Research population structure for HRD strategies

In 2019 the Vietnamese population was 96.2 million with 34.4% urban population
and 65.6% rural population, making Viet Nam the third most populous country in
Southeast Asia. Viet Nam has been experiencing a period of ‘golden population
structure’ in which the number of working-age population doubles the number of
those of dependent age. This trend is predicted to continue until 2034.

To study the population structure, analyse the wealth of data
from the 2019 population and housing census, examine the demographic changes
and forecast impacts on the education and training, HRD strategies in different
economic sectors and geographical locations for the next decade.

2. Research megatrends’ impacts on HRD

Digitalisation, automation (and other disruptions caused by the 4th industrial
revolution), green growth, climate change, global pandemic, demographic change
are megatrends that have profound impacts on labour markets and HRD.
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To commission research into the short- and long-term
impacts of all megatrends, with priorities given to research into how covid-19 affects
the labour market, how climate change affect global food supply chain and jobs
in agriculture. In terms of demographic change, it is recommended to research
into the policies and practices of exporting Vietnamese skilled workers, drawing on
experiences of other ASEAN countries.

E-Engagement of the business sector (Outcome 4 in the Roadmap)

1. From Socialisation to Privatisation.

The demands for education of a large and young population in the past three
decades have exceeded the public provision capacity. The processes of mobilising
both intellectual and financial resources of individuals, communities and businesses,
known as ‘socialisation of education’, were based on the cost-sharing idea. Thirty
years ago, due to the limited resources and experience of individuals and businesses
in managing education entities, multiple shareholders were necessary and the
state’s involvement was crucial in gaining the public confidence. The business
sector has accumulated both social and financial capitals over the years and has
engaged more actively in HRD. The ‘socialisation’ concept has been transformed to
‘privatisation’ both in the laws and in the public conscience.

However, private education accounts for a small fraction compared to public
provision of education. The better schools, colleges and universities are in public
sector. Importantly, the state remains in the ‘driver's seat’ to mitigate market failures.

2. Eight types of business engagement

The business sector's engagement is greater in urban areas and at post-compulsory
education. The degree of involvement also differs and this study identifies eight types:
investor and owner of education institutions; sponsor of facilities and scholarships as
part of CSR and talent acquisition strategies; collaborator in curriculum development,
assessment of skills and teacher's continuing professional development; co-supervisor
for internships; advisor in governance, collaborator in R&D; partner in innovation and
knowledge transfer; provider of lifelong learning at the workplace.

To develop quality culture and academic integrity in all public
and private schools, TVET colleges, universities. To disseminate good practices of
corporate-owned education institutions which, for example, prepare quality
workforce for their business development (e.g. FPT university, Saigontourist TVET
school). To minimise malpractice in commercialisation of education.
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Recommendation 17: As Research and Development (R&D) and knowledge transfer
collaborations with the business sector are still at infancy, the government should
set up specific incentives and grants schemes to promote triple-helix (government-
industry-academia) partnerships, especially for spin-offs or start-ups.

Recommendation 18: To advocate and encourage in-house corporate academy
for continuing profession development and Corporate competence framework as
novel contributions to HRD (e.g. VietinBank, BIDV bank). Tax reduction for this kind
of corporate staff training should be introduced to promote workplace learning. The
procedures of claiming tax refund/reduction should be streamlined. To continue
offering financial support for SMEs’ staff skills development either through business
organisations or direct credit to the eligible individuals similar to the SkillsFuture
scheme of Singapore.
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Annexes

Annex 1: List of informant organisations

a) List of organisations participating in the Viet Nam HRD Readiness Research

Project, 2020

Organisations Number of
9 Participants

Leader, Manager, Teacher at University or research institute
National Council for Education and Human Resource Development
Ministry of Education and Training

Ministry of Labour, Invalids and Social Affairs (MOLISA)

Ministry of Science and Technology

Ministry of Culture, Sports and Tourism

Enterprises (Canon Viet Nam, Vietcom Bank, BVID -Bank for Investment
and Development of Viet Nam)

Viet Nam Chamber of Commerce and Industry (VCCI)
Business Membership organisation, NGOs

International Organisations (ILO, UNESCO, BetterWork)

8
2

2
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b) List of Higher Education Institutions Participating in the Research Project

Number of
Participants

Organisations

1 Banking Academy of Viet Nam 1
2 Can Tho University 6
3 Da Lat University 3
4 Education Management Institute 1
5 Foreign University of Trade 1
6 FPT University 2
7 Hanoi Open University 1
8 Hanoi University of Education 1
9 Hanoi University of Industry 1
10 Hanoi University of Science and Technology 7
N HCMC University Physical Education of Sport 2
12 HCMC Open University 2
13 HCMC University of Economics and Finance 4
14 HCMC University of Law 1
15 HCMC University of Pedagogy 4
16 HCMC University of Science and Technology 3
17 Hoa Sen University 1
18 Hue University, College of Foreign Languages 1
19 International University - VNU-HCMC 1
20 National economic university 1
21 National University of Civil Engineering 6
22 Nguyen Tat Thanh University 2
23 Phu Xuan University 2
24 Post and Telecommunication Institute of Technology 1
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26
27
28
29
30
31
32
33
34
35
36
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Number of
Participants

Organisations

Quy Nhon University 7
Tay Nguyen 1
Thai Nguyen University Of Agriculture and Forestry 2
Thai Nguyen University, School of Foreign Languages 1
The University of Danang, University of Science and Technology 1
University of Informatics, Viet Nam National University HCMC 1
Viet Nam National Forestry University 4
Viet Nam National University of Agriculture 2
Viet Nam Women's Institute 5
Vietnamese-German University 3
Vinh University 1
Water Resources University n

c) List of TVET colleges participating in the research project, 2020

TVET Institutions in Number of
English Participants

TVET Institutions in Viethamese

Trung cap nghé Dan toc Noi tru An Giang Vocational

An Giang Bqard'mg School for Ethnic 1
Minorities

Trudng Cao ddng Ky thuat Ba Ria Vung Tau College of 5

Cbébng nghé Ba Rja - Viing Tau Technology

Trudng Cao ddng bac Kan Bac Kan Vocational 2
Training College

Bac Ninh College

of Engineering and 1

Construction

Trudng CB ca dién va xay dung
Bac ninh

Cao dang nghé Can Tha Can Tho Vocational 4
College
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10

n

12

13
14

15

20

21

22

23

24

25

26

27

90

TVET Institutions in Viethamese

D3k Lak S& lao déng thuang binh
va xa hoi

Trudng Cao ddng nghé Ba Nang

Trudng Cao dang nghé bién Bién

Trudng Cao ddng nghé
Cong nghé cao Béng Nai

Trudng Cao dang nghé Ha Nam

Trudng Cao dang Ca dién Ha Noi
(HCEM)

Trudng Cao ddng nghé Hai Ducng

Trudng Cao ddng Du lich Hai Phong

Hanoi Tourism College
Trudng Cao dang K§ nghé II

Trudng Cao B&ng Du Lich Hué
Trudng Cao dang Céng nghiép Hué

Kién Giang Sd lao déng
thuong binh va xa hoi

Trudng cao dang cdng nghé
quéc té Lilama 2

Cao dang Céng Thuang mién Trung

Trudng Cao dang Ky Thuat
Céng Nghé Nha Trang

Trudng CB KTCN Nha Trang
Trudng cao dang nghé Ninh Thuan

Cao dang Céng Thudng Phu Tho

Trudng Trung cap du lich va
khach san Saigon Tourist

Trudng Cao d&ng Nghé Séc Trang

Trudng cao dang cd khi luyén kim

TVET Institutions in
English

Dak Lak DOLISA
Danang Vocational
Training College

Dien Bien Vocational
Training College

Dong Nai College of High
Technology

Ha Nam Vocational
Training College

Ha Noi College for Electro
Mechanics (HCEM)

Hai Duong Vocational
Training College

Hai Phong Tourism College
Hanoi Tourism College

HCMC College of
Technology Il.

Hue Tourism College

Hue Industrial College
Kién Giang DOLISA

LILAMAZ International
Technology College
(LILAMA2)

Mien Trung Industry and
Trade College

Nha Trang College of
Technology

Nha Trang College of
Technology

Ninh Thuan Vocational
Training College

Phu Tho College of
Industry and Trade

Saigon Tourist Hospitality
College

Soc Trang Vocational
Training College

Thai Nguyen College of
Mechanics - Metallurgy

Number of
Participants
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TVET Institutions in Number of

TVET Institutions in Viethamese

English Participants

Trudng Cao dang GTVT Trung uong  The Central College of

29 Il Transportation No. 2

The Viet Nam-Germany college of The Viet Nam-Germany

29 Nghe An college of Nghe An

Thu Duc College of

30 Cao dang céng nghé Thu Buc S

Tien Giang Vocational

3] Trudng Cao déng Tién Giang Training College

Viet Nam Soviet College
of electromechanics and 2
Construction

Trudng Cao dang Cg dién xay dung

528 | Viet %6

Yen Bai Vocational Training

33 Trudng Cao Bang nghé Yén Bai College

d) List of schools participating in the research project, 2020
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Annex 2: Questionnaires
2020 HRD Readiness Viet Nam Survey Questionnaire

2020 HRD Readiness Vietnam Survey

Response ID Start date Completion date

618142-618133-63032181 16 Jul 2020, 02:00 (BST) 16 Jul 2020, 02:07 (BST)

Panh gid TAM QUAN TRONG clia cac yéu té dudi day trong viéc xay dung van hod phét trién nhan luc

(PTNL). Please rate the IMPORTANCE of the following factors in Promoting a HRD Culture.
1.1 C6 nhéan thic ré. (There is an awareness) Tuong déi thap (40%) - quite low

1.2 Cé van hod PTNL lam cho moi ngudi ludn kién cudng va déi phé  Cao (80%) - high
linh hoat véi su thay déi lién tuc. (There is a culture of HRD
empowering people to make them resilient for an environment
of constant change)

Dénh gia KET QUA THUC THI cda cac yé&u t6 dudi day trong viéc xay dung van hoa PTNL. Please rate

the REALISATION of the following factors in Promoting a HRD Culture.

=
[

IRERE  CO nhan thic rd. (There is an awareness) Tuong déi thap (40%) - quite low

IREWA  CO van hod PTNL lam cho moi ngudi ludn kién cudng va déi phd  Tuong déi thap (40%) - quite low
linh hoat v&i su thay dgi lién tuc. (There is a culture of HRD
empowering people to make them resilient for an environment
of constant change)

1.b  Né&u anh/chj xép hang 100% hoac 80% cho bat ky muc nao &
phan Két qua thuyc thi, xin hdy chon mét muc va viét ra mét vi
du ngén vé muc dé trong thuc tién? If you rate 100% or 80% for
any item, please give an example of how it has worked in
practice?

Dénh gia TAM QUAN TRONG clia chi truong phét trién bao trum. Please rate the IMPORTANCE of the

adoption of an inclusive approach.

2.1  Can cé cac chuong trinh PTNL cu thé va hé trg cac nhém cé Cao (80%) - high
nhiéu radi ro bi tut hau. (HRD includes specific programmes and
support for vulnerable groups at risk of lagging behind).

Dénh gia KET QUA THU'C THI ctia chd truong phét trién bao trim. Please rate the REALISATION of the

adoption of an inclusive approach.

VICRN  Can c6 cac chuong trinh PTNL cu thé va hé trg cdc nhém céd Tuong déi cao (60%) - quite high
nhiéu rai ro bj tut hau.(HRD includes specific programmes and
support for vulnerable groups at risk of lagging behind).

2.b  NEu anh/chi x€p hang 100% ho&c 80% cho bat ky muc nao & Chién lugc PTNL dugc xay dung va
phan Két qua thuc thi, xin hdy chon mét muc va viét ra moét vi c6 dé cap uu tién vé PTNL cho
du ngan vé muc dé trong thuc tién? If you rate 100% or 80% for ~ nhém dan toc thiéu sé
any item, please give an example of how it has worked in
practice?

Déanh gia TAM QUAN TRONG cuia viéc tang cudng va kién toan cac thiét ché. Please rate the

IMPORTANCE of strengthening enabling structures.

3.1 Cha truong PTNL ghi r trong van ban luat, chinh sach, ké Tuong déi cao (60%) - quite high
hoach. (HRD is clearly visible in legislation, policies, plans)

3.2  Cé céc ca quan diéu phdi va cac bd trung uong, té chirc lién Tuong déi cao (60%) - quite high
nganh, cung cap ngudn kinh phi. (Coordinating agencies and
ministries at state level, platforms of cooperation, funding)

3.3  CO cac t6 chic nghién cu vé phat trién thi trudng lao dong Tuong déi cao (60%) - quite high
(research on labor market developments)

Dénh gid KET QUA THU'C THI clia viéc tang cudng va kién toan cac thiét ché. Please rate the

REALISATION of strengthening of enabling structures.
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4.1

4.2
4.3
4.4
4.5

Chu truang PTNL ghi rd trong van ban luat, chinh sach, ké Tuong déi thap (40%) - quite low
hoach. (HRD is clearly visible in legislation, policies, plans)

C6 céc co quan diéu phdi va cac bd trung uong, t6 chic lién Tuong déi thap (40%) - quite low
nganh, cung cap ngudn kinh phi. (Coordinating agencies and
ministries at state level, platforms of cooperation, funding)

C6 cac t6 chirc nghién cu vé phat trién thj truong lao dong Tuong déi thap (40%) - quite low
(research on labor market developments)

Né&u anh/chj xép hang 100% hoac 80% cho bat ky muc nao &
phan K&t qua thyc thi, xin hdy chon mét muc va viét ra mot vi
du ngan vé muc dé trong thuc tién? If you rate 100% or 80% for
any item, please give an example of how it has worked in
practice?

banh gid TAM QUAN TRONG cla viéc Hién dai hoa céc chuong trinh PTNL. Please rate the

IMPORTANCE of the modernisation of HRD programmes.

"Céc ky nang tuong lai"* da dugc dua vao day du trong gido Tuong déi thap (40%) - quite low
trinh, tai liéu day va hoc, trong tiéu chi danh gid hodc cdng nhan

& cac bac hoc. ("Future skills“ are fully incorporated into

curricula, teaching and learning resources and assessments or

recognition)

- c&p phé théng (general education) Tuong déi thap (40%) - quite low
- trudng dao tao nghé (vocational education) Tuong déi cao (60%) - quite high
- bac dai hoc (higher education) Tuong déi cao (60%) - quite high
- hoc khéng chinh quy: ngoai khod, hoc trong cong viéc, gia Thép (20%) - low

dinh, cong déng (non-formal, informal education)

Dénh gia KET QUA THUC THI cta viéc Hién dai hod cac chuong trinh PTNL. Please rate the

5.1

5.2

REALISATION of the of the modernisation of HRD programmes.

"Cac ky nang tuong lai"* da dugc dua vao day du trong gido Tuong déi thap (40%) - quite low
trinh, tai liéu day va hoc, trong tiéu chi danh gid hodc céng nhan

& cac bac hoc. ("Future skills“ are fully incorporated into

curricula, teaching and learning resources and assessments or

recognition)

- c8p phé théng (general education) Tuong dé6i thap (40%) - quite low
- trudng dao tao nghé (vocational education) Tuong déi cao (60%) - quite high
- bac dai hoc (higher education) Tuong déi cao (60%) - quite high
- hoc khéng chinh quy: ngoai khod, hoc trong cong viéc, gia Thép (20%) - low

dinh, cong déng (non-formal, informal education)

Né&u anh/chj xép hang 100% hoac 80% cho bat ky muc nao &
phan K&t qua thyc thi, xin hdy chon mét muc va viét ra mot vi
du ngén vé muc dé trong thyc tién? If you rate 100% or 80% for
any item, please give an example of how it has worked in
practice?

Danh gia TAM QUAN TRONG clia viéc phat trién va chuyén nghiép hoé doi ngii can b dao tao. Please

rate the IMPORTANCE of the professionalisation and development of qualified teaching personnel.

Can cé céc tiéu chuén cho viéc dao tao gido vién (There are Cao (80%) - high
standards for the training of teachers)

va cac bd dao tao trong cong ty nham phat trién cac ky nang Cao (80%) - high
tuong lai cho hoc vién. (and in-company trainers which address
the acquisition of “future skills”)

Danh giad KET QUA THU'C THI cla viéc phét trién va chuyén nghiép hod ddi ngli can bd dao tao. Please

rate the REALISATION of the professionalisation and development of qualified teaching personnel.

Cén c6 céc tiéu chuan cho viéc dao tao gido vién (There are Tuong déi cao (60%) - quite high
standards for the training of teachers)

va cac bd dao tao trong cong ty nham phat trién cac ky nang Tuong déi cao (60%) - quite high
tuong lai cho hoc vién. (and in-company trainers which address
the acquisition of “future skills”)
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5.b Néu anh/chi xép hang 100% hodac 80% cho bat ky muc nao &
phan Két qua thyc thi, xin hdy chon mot muc va viét ra mét vi
du ngan vé muc dé trong thuc tién? If you rate 100% or 80% for
any item, please give an example of how it has worked in
practice?

Danh gia TAM QUAN TRONG cla viéc Khuyén khich sy tham gia cia doanh nghiép. Please rate the

IMPORTANCE of promoting engagement of the business sector.

6.1  Trong linh vuc dao tao nghé va gido duc dai hoc, can cé méi lién  Rat cao (100%)- very high
hé chat ché gilta ca quan nha nudc va doanh nghiép dé thiét lap
quan hé déi tac cong- tu. (In the fields of TVET and Higher
Education, there are strong links between state bodies and the
business sector in terms of public-private-partnerships in HRD)

Panh gia KET QUA THU'C THI cla viéc Khuyén khich sutham gia cla doanh nghiép. Please rate the

REALISATION of promoting engagement of the business sector.

(JEWN  Trong linh vuc dao tao nghé va gido duc dai hoc, can cé méi lién  Tuong déi thap (40%) - quite low
hé chat ché gilta co quan nha nudc va doanh nghiép dé thiét lap
quan hé déi tac cong- tu. (In the field of TVET and Higher
Education, there are strong links between state bodies and the
business sector in terms of public-private-partnerships in HRD)

6.b  NEu anh/chi xé€p hang 100% ho&c 80% cho bat ky muc nao &
phan Két qua thyc thi, xin hdy chon mot muc va viét ra mét vi
du ngan vé muc dé trong thuc tién? If you rate 100% or 80% for
any item, please give an example of how it has worked in
practice?

Anh/chi da hoac dang lam viéc/ hoc tap tai B6 Gido duc va Dao tao. (MOET)

7.a Né&u chon T6 chuc khac, xin ghi rd tén té chic. If you selected
Other, please specify:

7.b  T6 chic cha anh/chi ndm & TP/ tinh ndo? Where is your Mién Bac Viét Nam. Northern
organisation located? Vietnam

Su hiéu biét chuyén mén/ kinh nghiém thyc té cla anh/chij vé Gido duc bac phé théng.

céc linh vuc sau. Main expertise/experience in the following General/basic education
fields « Gido duc bac dai hoc. Higher
education

Hoc khéng chinh quy, ngoai khod
va hoc trong cong déng. Non-
formal, informal education

Néu anh/chij cé thé chia sé thém suy nghi qua mét cudc phdng van ngan véi ching toi, xin ghi lai tén
va dia chi lién hé (hoan toan ty nguyén). If you are interested in sharing further thoughts with us in a
brief interview, please give your name and contact details (optional).

Tén day da. Your full name

Dja chi lién hé. Contact details

Dia chi email. Your email

Dia chi lién hé. Contact details

S6 dién thoai. Your telephone

RN  Dia chi lién hé. Contact details
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Annex 2: Questionnaires
2020 HRD Viet Nam School Survey Questionnaire

2020 HRD Vietnam Schools Survey

Response ID Start date Completion date

618143-618134-63090446 16 Jul 2020, 23:01 (BST) 16 Jul 2020, 23:08 (BST)

Céc ky nang tuong lai liét ké dudi day da dugc dua vao gido trinh day va hoc & trudng phé théng & mic

dd nao trong thuc tién? To what extent are the following future skills incorporated in curricula in school
education?

1.1 Cacky nang nén tang: s6 hoc, doc va viét. Numeracy and Tuong d6i thap (2) quite low;
literacy skills

1.2 Cac kY nang nhan thic bac cao: phan tich, tu duy phan bién, Tuong déi thap (2) quite low;
sang tao. High-order cognitive skills (e.g. analysing; critical
thinking; creating)

1.3 Céacky nang vé cong nghé thong tin/kién thic sé hoa (sir dung Tuong déi cao (3) quite high
thiét bi) va nhan thic vé cac tac dong tich cyc va tiéu cuc cla
cong nghé TT. ICT-skills/digital literacy (e.g. applying devices
and tools; reflecting impact of ICT applications)

1.4 Cac ky nang vé khoa hoc, todn, ky thuat va cong nghé. STEM Tuong déi cao (3) quite high
skills
1.5 Cé&c ky nang xa hdi: biét giao tiép, hgp tac va lam viéc theo Tuong déi cao (3) quite high

nhém, gidi quyét bat dong, biét thong cam, c6 tri tué cdm xuc.
Social skills (e.g. communication; cooperation in teams; conflict
resolution; empathy; emotional intelligence)

1.6 Ky nang s dung ngoai nglr. Foreign language skills Tuong déi cao (3) quite high

1.7 Kha nang tu hoc: sy ham hoc héi, luén c6 dong luc va say mé Tuong déi cao (3) quite high
tim toi, cé sy dinh hudéng ty hoc. Learnability (e.g. readiness to
learn; learning motivation; curiosity; self-learning strategies)

1.8 Pham chat dao duc: biét can nhac va hanh déng ding luan ly va  Tuong déi cao (3) quite high
dao dulc, nhan thic vé gid tri van hoa va xa hoi, nhay bén va
linh hoat. Character qualities (e.g. ethical reflection; social and
cultural awareness; agility)

1.9 Ky nang giai quyét van dé trong tinh hudng phtc tap va doi hoi Tuong déi cao (3) quite high
cong nghé cao. Problem-solving in complex, technology-rich
environments

1.10 Ky nang xanh va nhan thic vé moi trudng. Green skills and Tuong déi cao (3) quite high
environmental awareness

1.a Né&uanh/chj xép hang 4 hoac 5 cho bat ky muc nao & trén, xin
hay chon mét muc va viét ra ngan gon vi du thuc tién vé muc
d6? C6 thé viét tiéng Viét c6 dau day du. If you rate 4 or 5 for
any item, please give an example of how it has worked in
practice?
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Nguén tai liéu day va hoc, diéu kién thuc hanh dugc sir dung dé hé trg su phat trién cac ky nang tuong

lai 8 mic dd nao trong thuc tién? To what extent do teaching and learning resources provide support for
developing future skills?

Sach gido khoa. Textbooks Tuong déi cao (3) quite high

Tai liéu tryc tuyén, nhu cac bai tap va hoc liéu tryc tuyén, Tuong déi cao (3) quite high
videos, tro choi, v.v. Online resources (e.g. online activities,
materials, videos, games, etc.)

Diéu kién thiét bj thuc hanh (phong thi nghiém, xudng thuc Tuong déi cao (3) quite high
hanh, bai tap/hoat ddng thuc tién, v.v). Equipment for practical

and experimental learning (science laboratories, workshops,

other practical activities, etc.)

Néu anh/chi xép hang 4 hoac 5 cho bat ky muc nao 6 trén, xin

Viéc danh gia hoc sinh da nhan manh dén cac Ky nang tuong lai 8 mic do nao trong thuc tién? To what

extent do assessments address future skills?

Cac ky nang nén tang: sé hoc, doc va viét. Numeracy and Tuong déi cao (3) quite high
literacy skills
Cac k¥ nang nhan thic bac cao: phan tich, tu duy phan bién, Tuong déi cao (3) quite high

sang tao. High-order cognitive skills (e.g. analysing; critical
thinking; creating)

Cac ky nang vé cdng nghé thong tin/kién thic s6 hod (st dung Tuong déi cao (3) quite high
thiét bj) va nhan thic vé cac tac dong tich cuc va tiéu cuc cla

cong nghé TT. ICT-skills/digital literacy (e.g. applying devices

and tools; reflecting impact of ICT applications)

Cac ky nang vé khoa hoc, toan, ky thuat va céng nghé. STEM Tuong déi cao (3) quite high
skills
Céac ky nang x& hdi: biét giao ti€p, hop tac va lam viéc theo Tuong déi cao (3) quite high

nhém, giadi quyét bat déng, biét thong cam, cé tri tué cam xuc.
Social skills (e.g. communication; cooperation in teams; conflict
resolution; empathy; emotional intelligence)

Ky nang st dung ngoai nglr. Foreign language skills Tuong ddi cao (3) quite high

Kha nang tu hoc: sy ham hoc hdi, luén cé dong luc va say mé Tuong déi cao (3) quite high
tim toi, cé sy dinh hudng tu hoc. Learnability (e.g. readiness to
learn; learning motivation; curiosity; self-learning strategies)

Pham chat dao dic: biét can nhac va hanh dong ddng luan ly va  Tuong déi cao (3) quite high
dao duc, nhan thic vé gia tri van hod va xa hdi, nhay bén va

linh hoat. Character qualities (e.g. ethical reflection; social and

cultural awareness; agility)

Ky nang giai quyét van dé trong tinh huéng phtrc tap va doi hoi Tuong déi cao (3) quite high
cong nghé cao. Problem-solving in complex, technology-rich
environments

Ky ndng xanh va nhan thic vé méi truong. Green skills and Tuong déi cao (3) quite high
environmental awareness

Né&u anh/chj xép hang 4 hodc 5 cho bat ky muc nao & trén, xin
hay chon mét muc va viét ra ngan gon vi du thuc tién vé muc
do? If you rate 4 or 5 for any item, please give an example of
how it has worked in practice?

Annex 2: Questionnaires
2020 HRD Viet Nam School Survey Questionnaire
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Coéng nghé sé dugc st dung & mdc dd nao dé d6i mdi phuong phap va khai niém day va hoc? To what

extent are digital technologies part of innovative teaching and learning concepts?

4.1 Cach hoc phéi hgp dan xen gilra truc ti€p va truc tuy&€n mot sé Tuong déi cao (3) quite high
phan. Blended learning (selected phases online)

4.2 Hoc tryc tuyén. Online learning Tuong déi cao (3) quite high

4.a NEu anh/chi xép hang 4 hoac 5 cho bat ky muc nao & trén, xin
hdy chon mét muc va viét ra ngan gon vi du thuc tién vé muc
dé? If you rate 4 or 5 for any item, please give an example of
how it has worked in practice?

Hoc sinh cap trung hoc ca s va trung hoc phé théng dugc ti€p can nhiimg co hoi hé trg dudi day & muc

d6 nao? To what extent are students exposed to the following provisions in secondary education?

5.1 Tuvan hudng nghiép. Career guidance counselling Tuong déi cao (3) quite high
5.2 Dinh hudng chon nghé. Vocational orientation Tuong déi cao (3) quite high
5.3 Co hdi thuc tap va hoc viéc. Work experience / internships Tuong déi cao (3) quite high
5.4 Céac khoa hoc k§ nang khéi nghiép. Entrepreneurship courses Tuong déi cao (3) quite high
5.5 Cac co hoi khac. Others Tuong déi cao (3) quite high

5.a Né&u chon 'co hdi khac', xin ghi rd (vi du chon 'khéng biét' & cau Khong biét
trén thi ghi 'khéng biét' 6 muc nay, néu chon 'rat cao' hay 'rat
thap' thi ghi ré co hoi do la gi). If select Others, please specify
(e.g. if you select 'none' then write 'none' here)

5.0 NE&u anh/chi xép hang 4 hoac 5 cho bat ky muc nao & trén, xin
h&y chon mét muc va viét ra ngan gon vi du thuc tién vé muc
doé? If you rate 4 or 5 for any item, please give an example of
how it has worked in practice?

Loai truong/co quan nai anh/chj lam viéc. Your school Truong trung hoc co sé (cap 2).
type/organisation Lower secondary school

6.a NéEu chon 'Co s khac', xin ghi rd (vi du: SG gido duc thanh phg,
tinh xxx hoac Phong gido duc quan, huyén yyy. If you select
Other, please specify (e.g. DOET of xxx city, province or Bureau
of Education yyy district)

6.b Tén truong/co quan cla anh chj la gi? Your THCS PHAN THIET
school's/organisation's name?

6.C Trudng/co quan nam & dau? Where in Vietnam is your Mién Bac Viét Nam. Northern
school/organisation located? Vietnam

6.d Churc vy/Vij tri. Position Gido vién b6 moén. Teacher in the

following subjects:

Né&u chon gido vién, xin ghi rd mén anh/chi day. If you are a Toéan
teacher, please specify your subject(s):

Né&u chon vj tri khac, xin ghi rd chic danh. If select Other,
please specify:

Néu anh/chj c6 thé chia sé thém suy nghi qua mét cudc phéng van ngéan véi chdng téi, xin ghi lai tén
va dia chi lién hé (hoan toan ty nguyén). If you are interested in sharing further thoughts with us in a
brief interview, please give your name and contact details (optional).

Tén day dua. Your full name

Dia chi lién hé/ Contact details

Dia chi email. Your email

Dia chi lién hé/ Contact details

S6 dién thoai. Your telephone

Dia chi lién hé/ Contact details
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Annex 2: Questionnaires
2020 HRD Viet Nam TVET Survey Questionnaire

2020 HRD Vietnam TVET Survey

Response ID Start date Completion date

618139-618130-62977812 15 Jul 2020, 10:25 (BST) 15 Jul 2020, 10:49 (BST)

Cac ky nang tuong lai liét ké dugi day da dugc dua vao gido trinh day va hoc & truong dao tao

nghé/lang nghé & muc dé nao? To what extent are the following future skills incorporated in TVET

curricula?

1.1 Cac ky nadng nén tang, nhu sé hoc, doc va viét. Numeracy and Tuong déi cao (3) quite high
literacy skills.

1.2 Cac ky nang nhan thic bac cao: phan tich, tu duy phan bién, Tuong déi thap (2) quite low;

sang tao. High-order cognitive skills (e.g. analysing; critical
thinking; creating)

1.3 Céac ky nang vé cong nghé théng tin/kién thic s6 hoa (st dung Tuong déi thap (2) quite low;
thiét bi) va nhan thic vé cac tac dong tich cuc va tiéu cuc cla
cong nghé TT. ICT-skills/digital literacy (e.g. applying devices
and tools; reflecting impact of ICT applications)

1.4 Cac ky nang vé khoa hoc, toan, ky thuat va cong nghé. STEM Tuong déi cao (3) quite high
skills

1.5 Cacky nang x& héi, nhu biét giao ti€p, hop tdc va lam viéc theo  Tuong d6i cao (3) quite high
nhém, gidi quyét bat dong, biét thong cam, c6 tri tué cdm xuc.
Social skills (e.g. communication; cooperation in teams; conflict
resolution; empathy; emotional intelligence).

1.6 Ky nang st dung ngoai ngtr. Foreign language skills. Tuong déi thap (2) quite low;

1.7 Khd nang ty hoc, nhu su ham hoc hoi, luén cé dong luc va say Tuong déi cao (3) quite high
mé tim toi, cé su dinh hudng ty hoc. Learnability (e.g. readiness
to learn; learning motivation; curiosity; self-learning strategies).

1.8 Tinh cach va phdm chéat dao durc, nhu sy cdn nhdc va hanh déng  Tuong ddi cao (3) quite high
dang luan ly va dao dic, nhan thic vé gia tri van hoa va xa hoi,
nhay bén va linh hoat. Character qualities (e.qg. ethical
reflection; social and cultural awareness; agility).

1.9 KV nang gidi quyét van dé trong tinh huéng phuc tap va doi hoi Tuong déi thap (2) quite low;
c6ng nghé cao. Problem-solving in complex, technology-rich
environments.

1.10 Ky nang xanh va nhéan thic vé mai trudng. Green skills and Tuong déi cao (3) quite high
environmental awareness.

l.a NEu anh/chj xép hang 4 hoac 5 cho bat ky muc nao & trén, xin
hay chon mét muc va viét ra ngan gon vi du thuc tién vé muc
dé? If you rate 4 or 5 for any item, please give an example of
how it has worked in practice?

Nguén tai liéu day va hoc, diéu kién thuc hanh dugc str dung dé hé trg su phat trién cac k§ nang tuang

lai @ muc dé nao trong thuc tién? To what extent do teaching and learning resources provide support for
developing future skills?

2.1 Sach gido khoa. Textbooks Tuong déi cao (3) quite high

2.2 Tai liéu tryc tuyén, nhu cac bai tap va tai liéu tryc tuyén, videos, Tuong déi thap (2) quite low;
tro choi, v.v. Online resources (e.g. online activities, materials,
videos, games, etc.)

2.3 Diéu kién thiét bj thuc hanh (phong thi nghiém, xudng thuc Cao (4) high
hanh, bai tap/hoat dong thuc tién, v.v). Equipment for practical
and experimental learning (science laboratories, workshops,
other practical activities, etc.)

2.a Né&u anh/chi xép hang 4 hoac 5 cho bat ky muc nao & trén, xin Xudng thuc hanh han, may CNC,
hay chon mét muc va viét ra ngén gon vi du thuc tién vé muc tham gia thuc hanh déng tau
do? If you rate 4 or 5 for any item, please give an example of
how it has worked in practice?
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3.1

3.2

3.3

3.4

B

3.6
3.7

3.8

39

4.1

4.2
4.a

5.1
5.2
5.3
5.4
5.5
5.a

5.b

Trong thuc tién viéc danh gia hoc vién nhdn manh dén cac Ky nang tuong lai @ mic dd nao? To what

extent do assessments address future skills?

Cac k¥ nang nén tang, nhu s6 hoc, doc va viét. Numeracy and Tuong déi cao (3) quite high
literacy skills.

Céac kY nang nhan thic bac cao: phan tich, tu duy phan bién, Tuong déi thap (2) quite low;
sang tao. High-order cognitive skills (e.g. analysing; critical
thinking; creating).

Céc ky nang vé cdng nghé thdng tin/kién thic s6 hod (st dung Tuong déi thap (2) quite low;
thiét bi) va nhan thic vé cac tac dong tich cuc va tiéu cuc cua

cong nghé TT. ICT-skills/digital literacy (e.g. applying devices

and tools; reflecting impact of ICT applications).

Cac ky nang vé khoa hoc, toan, ky thuat va cong nghé. STEM Tuong déi thap (2) quite low;
skills.

Cac ky nang xa hoi, nhu biét giao ti€p, hgp tac va lam viéc theo  Tuong déi cao (3) quite high
nhém, giai quyét bat déng, biét thong cam, cd tri tué cam xdc.

Social skills (e.g. communication; cooperation in teams; conflict

resolution; empathy; emotional intelligence).

Ky nang s dung ngoai ngir. Foreign language skills. Tuong déi thap (2) quite low;

Kha nang tu hoc, nhu sy ham hoc hoi, luén cé dong luc va say Tuong déi thap (2) quite low;
mé tim toi, ¢6 su dinh hudng tu hoc. Learnability (e.g. readiness
to learn; learning motivation; curiosity; self-learning strategies).

Tinh cach va pham chat dao dic, nhu sy can nhac va hanh dong  Tudng déi cao (3) quite high
ddng luan ly va dao ddc, nhén thic vé gia tri van hoa va xa hoi,

nhay bén va linh hoat. Character qualities (e.g. ethical

reflection; social and cultural awareness; agility).

K¥ nang giai quyét van dé trong tinh huéng phuc tap va doi hoi Tuong déi thap (2) quite low;
co6ng nghé cao. Problem-solving in complex, technology-rich
environments.

Ky ndng xanh va nhan thic vé méi truong. Green skills and Tuong déi cao (3) quite high
environmental awareness.

Néu anh/chj xép hang 4 hodc 5 cho bat ky muc nao & trén, xin
hay chon mét muc va viét ra ngan gon vi du thuc tién vé muc
do? If you rate 4 or 5 for any item, please give an example of
how it has worked in practice?

Céng nghé s6 da dugc sir dung 6 mdc do nao d€ d6i mai phuong phap va khai niém day va hoc? To what

extent are digital technologies part of innovative teaching and learning concepts?

Cach hoc phéi hgp dan xen gilta truc ti€p va truc tuyé€n mot s6 Tuong déi thap (2) quite low;
phan. Blended learning (selected phases online)

Hoc truc tuyén. Online learning Tuong déi thap (2) quite low;

Néu anh/chj xép hang 4 hodac 5 cho bat ky muc nao & trén, xin
hay chon mét muc va viét ra ngén gon vi du thuc tién vé muc
dé? If you rate 4 or 5 for any item, please give an example of
how it has worked in practice?

Hoc vién & trudng dao tao nghé/lang nghé dugc ti€p can nhimg ca hdi hé trg dudi day ¢ mic doé nao? To

what extent are students exposed to the following provisions in TVET schools/colleges or craft villages?

Tu van hudng nghiép. Career guidance counselling Tuong déi cao (3) quite high
Dinh hudng chon nghé. Vocational orientation Tuong déi cao (3) quite high
Co hoi thuc tap va hoc viéc. Work experience / internships Tuong déi cao (3) quite high
Céac khoa hoc ky nang khdéi nghiép. Entrepreneurship courses Tuong déi thap (2) quite low;
Céc ca hoi khac. Others Khéng biét (0) none

Né&u chon co héi khac, xin ghi ré (vi du chon 'khéng biét' 6 cau khong biet

trén thi ghi 'khong biét' 6 muc nay, néu chon 'rat cao' hay 'rat
thap' thi ghi ré co hoi dd la gi). If select Others, please specify
(e.g. if you select 'none' then write 'none' here)

Né&u anh/chj xép hang 4 hodc 5 cho bat ky muc nao & trén, xin
hdy chon mét muc va viét ra ngan gon vi du thuc tién vé muc
dé7? If you rate 4 or 5 for any item, please give an example of
how it has worked in practice?
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& trudng clia anh/chi, sy lién thong gilta cac bac dao tao nghé (so cap, trung cap, cao dang) va tir cao
dang nghé 1&n bac dai hoc kha thi & mic d6 nao? (cé thé viét 'khong biét' hoac 'khéng &p dung' néu
anh chj lam viéc & ngoai truong day nghé, vi du & S& LDTB XH hay t6 chic khac). How realistic is the
permeability between different TVET levels and between TVET college and university programmes?

Ty 1& hoc vién cao dang hoc tiép Ién dai hoc (uéc tinh %). Estimated ratio (%) of your students
continuing from college to university bachelor programme

Ty |é udc tinh (estimated %)

Ty 1& hoc vién trung cép hoc ti€p |én cao ddng nghé (uéc tinh %). Estimated ratio (%)of your students
continuing from secondary TVET to college programmes.

Ty 1& udc tinh (estimated %)

Ty |1& hoc vién so cdp hoc ti€p Ién trung cap (udc tinh %). Estimated ratio (%) of your students
continuing from elementary TVET to secondary programmes.

Ty 1& udc tinh (estimated %)

Diéu kién thuan lgi cho su lién théng do trudng cung cap (néu it nhat 3 di€ém). Opportunities provided
by your school (list minimum 3)

Ty |é udc tinh (estimated %) Nguén hoc sinh tai trudng
Cé chuong trinh lién théng
Cé co sd vat chat

(W Trd ngai cho su lién thong (néu it nhat 3 diém). Obstacles (list minimum 3)

(N Ty |é udc tinh (estimated %) Hoc sinh hoc xong c6 co hoi di lam
ngay
Khong thich hoc
Hoc phf

Tén co quan/trudng hay lang nghé cla anh/chj la gi? The name Cao dang GTVT trung uong Il
of your organisation/TVET centre/school/college or craft village

institution is located? Vietnam

Churc vy/Vi tri. Position Gido vién bo mén. Teacher in the

n Ca quan/trudng/lang nghé cta anh chj nam & dau? Where is your  Mién Bac Viét Nam. Northern
ﬂ following subjects:

9.a NE&u la gido vién, xin ghi rd6 mén anh/chj day. If you are a K& toan doanh nghiép
teacher, please specify your subject(s):

9.b NE&u la nghé nhén, xin ghi ré nghé anh/chj truyén lai cho hoc
vién. If select Artisan, please specify your craft

9.c  Né&u chon 'Vij tri khac', xin ghi ré chiic danh va co quan. If select
Other, please sepcify

9.d Né&u la hoc vién, xin ghi rd nganh hoc? If you are a student,
specify your programme.

Né&u anh/chj c6 thé chia sé thém suy nghi qua mét cudc phdng van ngan véi ching téi, xin ghi lai tén
va dia chi lién hé (hoan toan ty nguyén). If you are interested in sharing further thoughts with us in a
brief interview, please give your name and contact details (optional).

Tén day da. Your full name

IRRER  Dia chi lién hé. Contact details

I0PAR  Dija chi email. Your email

4/5

Dia chi lién hé. Contact details
S6 dién thoai. Your telephone

Dia chi lién hé. Contact details
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Annex 2: Questionnaires

2020 Viet Nam Higher Education Survey Questionnaire

2020 HRD Vietnam Higher Education

Response ID Start date Completion date

618140-618131-63232173 20 Jul 2020, 15:22 (BST) 20 Jul 2020, 15:38 (BST)

Céac ky nang tuong lai liét ké duéi day da dugc dua vao gido trinh bac dai hoc & muirc dé nao trong thuc

11

1.2

1.3

1.4

15
1.6

1.7

1.8

1.9

té? To what extent are the following future skills incorporated in HE curricula?

Céac k¥ nang nhan thic bac cao: phan tich, tuy duy phan bién, Cao (4) high
sang tao. High-order cognitive skills (e.g. analysing; critical
thinking; creating).

Cac ky nang vé cdng nghé théng tin/kién thic s6 hod (st dung Tuong déi thap (2) quite low;
thiét bj) va nhan thic vé cac tadc dong tich cuc va tiéu cuc cta

cong nghé TT. ICT-skills/digital literacy (e.g. applying devices

and tools; reflecting impact of ICT applications).

Cac ky nang vé khoa hoc, toan, ky thuat va cong nghé. STEM Tuong déi cao (3) quite high
skills.
Céac ky nang x& hoi: biét giao ti€p, hop tac va lam viéc theo Tuong déi cao (3) quite high

nhém, giai quyét bat déng, biét thong cam, cé tri tué cam xdc.
Social skills (communication; cooperation in teams; conflict
resolution; empathy; emotional intelligence).

K¥ nang s dung ngoai ngir. Foreign language skills. Tuong déi thap (2) quite low;

Kha nang ty hoc: sy ham hoc hoi, luon cé déng luc va say mé Tuong déi cao (3) quite high
tim toi, c6 su dinh hudng tu hoc. Learnability (readiness to
learn; learning motivation; curiosity; self-learning strategies).

Tinh cach va pham chét dao dic: biét can nhac va hanh déng Tuong déi cao (3) quite high
dang luan ly va dao duc, nhan thic vé gia tri van hod va xa hoi,

nhay bén va linh hoat. Character qualities (ethical reflection;

social and cultural awareness; agility).

Ky ndng giai quyét van dé trong tinh huéng phdc tap va doi hoi Tuong déi cao (3) quite high
céng nghé cao. Problem-solving in complex, technology-rich
environments.

K¥ néng xanh va nhan thic vé méi truong. Green skills and Tuong déi thap (2) quite low;
environmental awareness.

Néu anh/chj xép hang 4 hoac 5 cho bat ky muc nao & trén, xin Gido trinh da c6 cac cau hoi, bai tap
hay chon mét muc va viét ra ngén gon vi du thuc tién vé muc doi hoi ky nang phan tich, tu duy
dé? If you rate 4 or 5 for any item, please give an example of phan bién

how it has worked in practice?

Nguén tai liéu day va hoc, diéu kién thuc hanh da dugc st dung dé hé trg phat trién cac k¥ nang tuong

lai 8 mlc do nao? To what extent do teaching and learning resources provide support for developing

2.1
2.2

2.3

104

future skills?
Sach gido khoa. Textbooks Tuong déi cao (3) quite high

Tai liéu truc tuyén, nhu cac bai tap va hoc liéu tryc tuyén, Tuong déi cao (3) quite high
videos, tro choi, v.v. Online resources (online activities,
materials, videos, games, etc.)

Diéu kién thiét bi thuc hanh (phong thi nghiém, xudng thuc Tuong déi cao (3) quite high
hanh, bai tap/hoat ddng thuc tién, thuc tap, v.v). Equipment for

practical and experimental learning (science laboratories,

workshops, other practical activities, internships, etc.)

Né&u anh/chi xép hang 4 hoac 5 cho bat ky muc nao 6 trén, xin
hay chon mét muc va viét ra ngén gon vi du thuc tién vé muc
do? If you rate 4 or 5 for any item, please give an example of
how it has worked in practice?
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3.4

3.5
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3.7

3.8
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4.1

4.2
4.a
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Viéc danh gia sinh vién da nhan manh dén cac k¥ nang tuong lai & mdc dé nao trong thuc tién? To what

extent do assessments address future skills?

Cac k¥ nang nhan thic bac cao: phan tich, tu duy phan bién, Cao (4) high
sang tao. High-order cognitive skills (e.g. analysing; critical
thinking; creating).

Céc ky nang vé céng nghé thong tin/kién thic s6 hod (sir dung Tuong déi thap (2) quite low;
thiét bj) va nhan thic vé cac tdc dong tich cuc va tiéu cuc cla

cong nghé TT. ICT-skills/digital literacy (e.g. applying devices

and tools; reflecting impact of ICT applications).

Cac ky nang vé khoa hoc, toan, ky thuat va céng nghé. STEM Tuong déi cao (3) quite high
skills.
Cac k¥ nadng xa hoi: biét giao ti€p, hgp tac va lam viéc theo Tuong déi cao (3) quite high

nhém, giadi quyét bat dong, biét thong cam, c6 tri tué cdm xdc.
Social skills (communication; cooperation in teams; conflict
resolution; empathy; emotional intelligence).

Ky nang st dung ngoai ngl. Foreign language skills. Tuong déi thap (2) quite low;

Kha nang tu hoc: sy ham hoc hoi, luén cé dong luc va say mé Tuong déi cao (3) quite high
tim toi, c6 su dinh hudng tu hoc. Learnability (readiness to
learn; learning motivation; curiosity; self-learning strategies).

Tinh céch va phdm chét dao duc: biét can nhac va hanh ddng Tuong d6i cao (3) quite high
dang luan ly va dao dic, nhan thic vé gia tri van hod va xa hoi,

nhay bén va linh hoat. Character qualities (ethical reflection;

social and cultural awareness; agility).

K¥y nang giai quyét van dé trong tinh huéng phtc tap va doi héi Tuong déi cao (3) quite high
co6ng nghé cao. Problem-solving in complex, technology-rich
environments.

Ky nang xanh va nhan thiic vé moéi truong. Green skills and Tuong déi thap (2) quite low;
environmental awareness.

Né&u anh/chi xép hang 4 hoac 5 cho bat ky muc nao & trén, xin C4c bai thi, kiém tra tap trung danh
hdy chon mét muc va viét ra ngén gon vi du thuc tién vé muc gid k¥ nang phan tich, phan bién

doé? If you rate 4 or 5 for any item, please give an example of
how it has worked in practice?

Cong nghé sé da dugc st dung & muic dé nao dé déi mdi phuong phap va khai niém day va hoc? To what

extent are digital technologies part of innovative teaching and learning concepts?

Céch hoc phéi hgp dan xen gilra tryc ti€p va truc tuyén mét s6 Tuong déi thap (2) quite low;
phan. Blended learning (selected phases online)

Hoc truc tuyén. Online learning Tuong déi thap (2) quite low;

Né&u anh/chj xép hang 4 ho&c 5 cho bat ky muc nao & trén, xin
h&y chon mét muc va viét ra ngén gon vi du thuyc tién vé muc
do? If you rate 4 or 5 for any item, please give an example of
how it has worked in practice?

105
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Sinh vién bac dai hoc dugc ti€p can nhiing ca hdi hd trg dudi day & mic dd nao? To what extent are

students exposed to the following provisions at higher education level?

5.1
5.2
5.3
5.4
5.5
5.a

5.b

7.3

106

Dia chi lién hé. Contact details

Tu van huéng nghiép. Career guidance counselling

Binh hudng chon nghé. Vocational orientation

Co hoi thuc tap va hoc viéc. Work experience/internships
Céac khod hoc k¥ nang khai nghiép. Entrepreneurship courses
Céc co hoi khéc. Others

Né&u chon co hoi khéac, xin ghi rd (vi du chon 'khéng biét' & cau
trén thi ghi 'khong biét' & muc nay, néu chon 'rat cao' hay 'rat
thap' thi ghi ré co hoi dé la gi). If select Others, please specify
(e.g. if you select 'none' then write 'none' here)

Né&u anh/chj xép hang 4 hoac 5 cho bat ky muc nao & trén, xin
hay chon mét muc va viét ra ngan gon vi du thuc tién vé muc
doé? If you rate 4 or 5 for any item, please give an example of
how it has worked in practice?

Tén truong cla anh/chi. The name of your University

Tru s& chinh cGa trudng nam & dau? Where is the main campus
of your university located?

Tén chuong trinh cr nhan anh/chi day, hodc quan ly/phu trach,
hoac dang hoc. Name of the bachelor programme you teach or
manage/lead or study.

Churc vu/Vi tri cdng tac. Position

NéEu la gido vién, xin ghi rd mén anh/chj day. If you are a
teacher, please specify your subject(s):

Né&u chon 'vj tri khac', xin ghi rd chirc danh. If select Other,
please specify

Tuong déi cao (3) quite high
Tuong déi cao (3) quite high
Cao (4) high

Tuong déi thap (2) quite low;
Tuong déi thap (2) quite low;

H6 trg tim ki€m hoc béng cho sinh
vién

Sinh vién dugc ti€p can nhiéu ca hoi
tham quan, thyc tap tai cdc doanh
nghiép

Thuyloi University

Mién Bac Viét Nam. Northern
Vietnam

Environmental Engineering

Can b6 quan ly phu trach chuong
trinh ct nhan. Leader/Manager of
the bachelor programme

NE&u anh/chj c6 thé chia sé thém suy nghi qua mot cudc phdng van ngan véi ching téi, xin ghi lai tén
va dia chi lién hé (hoan toan tu nguyén). If you are interested in sharing further thoughts with us in a
brief interview, please give your name and contact details (optional).

Tén day da. Your full name
Dia chi lién hé. Contact details
Dia chi email. Your email

Dia chi lién hé. Contact details

S6 dién thoai. Your telephone
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